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The purpose of this study is to reveal the professional and organizational socialization
experiences of elementary school teachers of Ankara Province. The study was
conducted through phenomenological design and the data, based on descriptive and
content analysis, collected through a semi-structured interview form. The participants
comprised of five public and five private elementary school teachers, having at least
five years of professional experience were selected through “maximum variation” and
“criterion” sampling methods. The finding of study revealed that before starting their
job, the teachers had optimistic expectations such as school administrations’ providing
guidance, cooperative colleagues, ambitious students and supportive parents. In the
entry stage of socialization, teachers have reality shock. In adaptation of teachers to
their profession and the school, colleague responses are prominent as well as
individual activities. In metamorphosis stage, private schools exert more efforts than
public schools do in their adaption. The participants suggest that MoNE should assign
suitable councelling teachers and develop the control mechanism for more effective
socialization process. In light of the findings, internet-based programs should be
developed to provide materials and to have e-courses. For colleague interaction,
systems such as mentoring and coaching should be actively implemented.

Ogretmenlerin rgiitsel ve mesleki sosyallesmeleri: Ankara ili 6rnegi

Makale Bilgisi

Oz

DOI: 10.14527/pegegog.2019.010

Makale Gegmisi:

Gelis 19 Haziran 2017
Dizeltme 24 Temmuz 2018
Kabul 01 Eylul 2018

Cevrimigi 25 Ekim 2018

Anahtar Kelimeler:

Orgiitsel sosyallesme,

Mesleki sosyallesme,

Orgiitsel sosyallesme asamalari.

Makale Tiirii:
Ozgiin makale

Bu calisma, Ankara ili ilkokul ®gretmenlerinin mesleki ve o&rgiitsel sosyallesme
yasantisini ortaya koymayi amaglamaktadir. Calisma, nitel arastirma yaklasimlarindan
biri olan fenomenolojik desenle ve yari yapilandiriimig gérisme formu ile toplanmistir.
Galismanin verileri, betimsel ve igerik analizi ile incelenmistir. Calisma grubunu Ankara
jlinde gorev yapan bes kamu ve bes 6zel ilkokulu 6gretmeni olusturmaktadir.
Katiimcilar “maksimumum gesitlilik 6rneklemesi” ve “6lgit 6rnekleme” tekniklerine
gore secilmis; en az bes yil kideme sahip olan 6gretmenlerdir. Bulgulara gore,
sosyallesmenin giris 6ncesi asamasinda 6gretmenler, ¢cogunlukla géreve baslamadan
once rehberlik eden okul yonetiminin, yardimci meslektaslarin, 6grenmeye hevesli
ogrencilerin, destek veren velilerin olmasi gibi beklentilere sahiptirler. Sosyallesmenin
giris asamasinda 6gretmenler gerceklik soku yasamaktadirlar. Ogretmenlerin, meslege
ve okula uyum saglamlarinda bireysel faaliyetlerin yaninda meslektas yaklagimlari
onemlidir. Sosyallesmenin yerlesme asamasinda ise 6gretmenlerin uyum saglamalari
konusunda 6zel okullar kamu okullarina gére daha fazla gaba gostermektedir.
Ogretmenlere gore aday 6gretmenlerin sosyallesme siirecinin etkililigi icin MEB, uygun
danisman Ogretmen atanmasini saglamali, kontrol mekanizmasini gelistirmelidir.
Arastirma sonuglarina gére su oneriler gelistirilebilir: MEB tarafindan 6gretmenlerin
ihtiyaglarina gore derslerle ilgili materyaller temin edebilecekleri, e-derslere
katilabilecekleri internet tabanh yapilar olusturulmalidir. Meslektas etkilesimini igin
mentorlik, kogluk gibi sistemler aktif olarak uygulanmalidir.

Author: alibalci@ankara.edu.tr

Author: nuriyekarabulut@gmail.com

Orcid ID: https://orcid.org/0000-0003-2025-3796
Orcid ID: https://orcid.org/0000-0003-1590-5657
Orcid ID: https://orcid.org/0000-0002-0300-6534
Orcid ID: https://orcid.org/0000-0003-1213-7285

*k

Hk

*
Author: sevgigurses@gmail.com

Hk

*
Author: sevgiernas@gmail.com


https://orcid.org/0000-0003-2025-3796
https://orcid.org/0000-0003-1590-5657
https://orcid.org/0000-0002-0300-6534
https://orcid.org/0000-0003-1213-7285
http://dx.doi.org/10.14527/pegegog.2019.010

Ali BALCI et al. — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 305-350

Introduction

The concept of socialization includes social, cultural, political, economic, anthropological,
administrative and philosophical aspects, which is why it is a subject of many scientific disciplines (Balci,
2003). In general, socialization is defined as “a process of acquisition of norms, values, expected roles,
attitudes, behavioral patterns, skills necessary for social interaction and sense of self and identity and
internalization of the culture in which the individual lives”(Bakircioglu, 2012). Socialization in the
organizational context is a process of teaching the individual information, skills and behaviors required
by his/her role in the organization (Balci, 2003). More clearly, organizational socialization is a learning
and adaptation process in which the roles required by individual and organizational needs are
undertaken. In other words, organizational socialization is a dynamic process in which an individual
learns a new or changing role in the organization (Chao, 2012). According to Feldman (1976),
organizational socialization is the process by which an employee is transformed from being an outside
person into an effective and participatory member of the organization. Moreover, Feldman lists the
changes undergone during the organizational socialization process as follows: 1) acquisition of proper
role behaviors, 2) development of work-related skills and competencies and 3) adaptation to group
norms and values.

As a result of the changes experienced in the socialization process as expressed by Feldman above,
the individual is anticipated to meet the expectations both in professional and cultural senses. As a
matter of fact, the concept of socialization in the literature is considered in two dimensions as
professional and organizational. Professional socialization is mostly related to the technical dimension of
the profession and is the process of learning the knowledge, skills and tendencies required by the
profession (Balci, 2010; Vural, 2015). Organizational socialization; on the other hand, involves the
employee’s learning the organizational culture and integration with the organization (Demirbilek, 2009;
Vural, 2015). During the organizational socialization process, the individual learns the information,
values and behaviors required to assume a specific role within the organization (Hart, 1991).

During the socialization process, while the individual is learning the requirements of his/her role and
the organizational culture, he/she is affected by the organizational culture. Thus, socialization is a two-
way process. While the employee is expected to adjust to the organization, the organization is expected
to meet the needs of the employee (Tierney & Rhoads, 1994). In other words, while the organization is
transforming the employee (socialization), the employee is transforming the organization
(individualization). Not only the individual is expected to comply with the organization, but also the
organization is expected to comply with the individual. An individual who has just begun to work in an
organization signs a psychological contract with his/her organization. This contract is a non-written
agreement stating reciprocal expectations about what contributions the individual is expected to make
to the organization and what he/she will receive in return for his/her contributions (Hellriegel & Slocum,
2011). Within the context of psychological socialization, while the organization expects the individual to
shape his/her behaviors in line with the needs and desires of the organization, the individual expects the
organization to meet his/her needs such as wage, job security and suitable working conditions (Balci,
2003).

Within the context of the psychological socialization, the organization has some expectations from
its workers. Such expectations involve various conflicts from time to time. Through the organizational
process, the organization wants its employees 1) to be free thinkers defending what they think is correct
and 2) to be cooperative team workers. By their nature, being a free thinker and a cooperative team
member conflict with each other. Yet, for an effective organizational socialization, it is necessary to
establish a balance between these two goals (Hellriegel & Slocum, 2011). Workers are expected to be
neither completely obedient nor rebellious. Workers should be able to work in harmony with the
organization and be able to object to organizational decisions when they feel they are wrong.
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Purpose, Content and Functions of Organizational Socialization

The main purpose of socialization is to ensure the adaptation of the employee to the organization
and to make him/her an effective member of the organization (Memduhoglu, 2008). The content
dimension of socialization refers to information that needs to be imparted to the newcomer or to be
acquired by him/her. In this regard, there are four domains of information gained by the newcomer
from different sources. These domains are shortly explained below (Ostroff & Kozlowski, 1992):

e Task domain involves learning task responsibilities, assignments and priorities, how to use job-related
equipments and how to handle routine problems.

e Role domain includes role-related expectations and behaviors, boundaries of authority and
responsibility.

e Group domain refers to establishment of effective interaction with coworkers and learning group
norms and values and the normative structure of the group.

e Organizational climate and culture domain entails learning politics, power and value premises of the
organization, its mission, leadership style and languages used in the organization.

In the acquisition of information about the above-mentioned domains by the newcomers to the
organization, supervisors, coworkers and mentors are important sources. Supervisors mitigate the
negative effects of unmet expectations of employees and work to create an integrated and shared
constructivist system. Coworkers help the new employee adapt and combine pieces and explain values,
norms and expectations that have not been thoroughly explained by supervisors and mentors. Mentors
facilitate the integration process by providing support and advice, providing insider information,
coaching and protecting the employee. In addition to these, new hires can obtain information through
written materials, experimentation and observation (Ostroff & Kozlowski, 1992).

Its functions clearly reveal how important socialization is and why it should be investigated carefully.
The basic function of socialization is to create organizational commitment and loyalty in its employees.
Besides this, the individual’s adaptation to the organization, success, role clarity, career advancement,
job satisfaction and job retention are also functions of socialization (Balci, 2003, 2010). If socialization is
not functional, problems such as low job satisfaction, low work motivation, quitting, role ambiguity and
low performance arise (Hellriegel & Slocum, 2011). As can be seen, socialization has many functions that
can influence the employees of the organization and therefore the organization in both positive and
negative ways.

Organizational socialization transforms the new employee into someone from the organization.
Failure of socialization results in a large number of employees leaving the job. Given the expenditures
made for the training of a newly recruited employee, it is clear that the cost of failing socialization is
very high for the organization (Balci, 2003).

Stages of Organizational Socialization

When the relevant literature is reviewed, it is seen that socialization is generally considered as a
” “"

three-stage process comprised of “pre-entry stage”, “entry” and “metamorphosis stage”. These stages
are shortly explained below.

Pre-entry stage (anticipatory socialization)

This is the stage in which an employee gains information about both his/her position and
organization and develops expectations before he/she begins to work. In this stage, the individual
develops ideas on what he/she can do, gain and achieve in the organization (Nelson, 1987). The
information that the individual collects prior to the start of the job includes both the anticipated career
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prospects and the self-image that this career requires (Chao, 2012). When evaluating information
gathered by the individual, it is necessary to consider the extent to which their needs and competencies
overlap with the resources of the organization. While evaluating the information he/she gathered, the
individual should consider the extent to which their needs and competencies overlap with the resources
of the organization. As a matter of fact, while recruiting successful people, this overlap or adaptation
needs to be considered (Feldman, 1976). The individual can also learn information about the
organization to be worked in prior to entry from his/her previous training, readings, the web site of the
organization, relationships established with the employees of the organization, or job interviews (Balci,
2003). Particularly formal education and trainings are influential in shaping these expectations. Informal
guidance by coworkers, mentors, family and friends also helps the individual learn about their
professional role (Chao, 2012). In this stage, it is extremely important that the organization and the work
be assessed realistically. A realistic evaluation of the organization is a complete and accurate
understanding of the goals, climate and philosophy of the organization by the individual. The realistic
evaluation of the job is the thorough and accurate understanding of the responsibilities required by the
job. The individual who starts his/her work by realistically evaluating it can more easily discover what is
expected and not expected from him/her in terms of his/her duty and role. Thus, the individual
responds effectively to anticipations, develops coping strategies, experiences less anxiety, and do the
job better. The individual who evaluates the organization realistically adopts cultural elements such as
norms, values, activities and targets more quickly and becomes aware of the interpersonal demands
(Nelson, 1987).

Entry stage (accomadation)

This stage refers to the process in which the employee learns the roles and tasks expected of
him/her (Noe, 2005). The heart of organizational socialization is in this stage. This stage is a process
involving learning about, making sense of and adaptation to the individual's new organizational role
(Chao, 2012). In the entry stage, the employee learns the tasks required by the work, develops new
skills, adapts to procedures and learns how to use equipments-tools related to the work. In addition, the
employee clarifies the role assigned to himself/herself and what is expected from him/her within the
framework of this role. Meanwhile, some ambiguities and conflicts can be experienced. There may be
discrepancies between business life and personal life. Moreover, in this stage the individual develops
new relationships, not only in relation to work, but also in relation to the informal social networks in the
organization (Nelson, 1987).

One of the prominent concepts of the entry stage is “reality shock”. The disagreement between the
expectations that an individual has developed before he or she starts work and the facts he sees after
starting work is defined as "reality shock” (Chao, 2012). Noe (2005) states that employees often
experience shock even when they get realistic information before starting work. In the entry stage, the
employee begins to understand his/her tasks, receives appropriate training in order to catch up at work
and understands the practices and procedures of the organization. In this challenging process, helpful
managers and peers help the employee learn the job. In particular, the manager can communicate
effectively and reduce the stress through ways such as helping the employee to understand his/her role,
giving information about the organization and understanding the stress-like adversities experienced by
the employee (Noe, 2005).

Metamorphosis stage (role management)

In this stage, the employee is transformed from an outsider to a true part of the organization (Balci,
2003). During this stage, employees feel relieved about the requirements of the job and social
relationships and they start to overcome complex situations such as excessive workload and work-
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related uncertainties (Noe, 2005). Feldman (1981) summarizes the transformations undergone in this
process as follows:

o Clarification of role expectations: Agreement is reached about which tasks should be performed
overtly or covertly with the work group; reciprocal decisions are made to cope with conflicts between
personal life and business life and interpersonal conflicts.

e Specialization in the job: The requirements of the job are mastered, self-confidence is gained and
performance level continuously increases.

e Adjustment to group norms and values: Love and trust of peers are gained, norms and values of the
group are adopted, satisfactory adaptation to group culture is achieved.

It is extremely important for employees to successfully complete these stages of socialization;
otherwise, they will not be able to make the necessary contributions to their organizations. For
example, an employee who cannot develop relationships with their colleagues would have to spend
time to build good relationships, rather than thinking about product development or customer service
(Noe, 2005).

Socialization in Educational Organizations

In the context of educational organizations, organizational socialization is the process in which
education workers become active members of the school. Socialization in school is a chain between
school and education worker, including the education worker’s adopting the school culture, mastering
his/her role, occupational attitudes and behaviors and building his/her task-related identity (Kartal,
2007). As in many organizations, the first stage of socialization in educational organizations occurs when
pre-service training starts before entering the profession and the second stage starts at school. With the
socialization experiences lived prior to entering the educational organization, the demands of the
organization are predicted and most of the time they are not identical. Thus, the worker who has just
started to work in a school must leave his/her past socialization experiences behind and adapt to the
new school environment (Deal & Chatman, 1989).

Socialization in school, as an educational organization, is the process by which members of the
organization (director, teacher, student) learn and obey the values and norms of the school.
Socialization shapes the work and the reaction of the school director (conservative or innovative).
Socialization of teachers involves accepting their professional values, attitudes and interests and
"learning how to change them” (Memduhoglu, 2008).

In the Turkish National Education System, organizational socialization activities are attempted to be
carried out through basic education, preparatory education (orientation education), in-service training
programs and formal and informal socialization tools other than educational programs. Socialization in
educational organizations is also a lifelong process in educational organizations. Educational workers, in
this process, are not only in the role of a receiver but also an active participant (Balci, 2003).

Socialization of Teachers

The socialization of teachers who communicate and interact with a wide range of people in
educational organizations differs from other professions (Garip, 2009) and is of great importance.
Organizational socialization occurs as a process experienced by teachers when they remain in the same
position throughout their professional lives, when they are promoted or when they are transferred to
other schools. Pre-service education of teachers, experiences gained while they are actively teaching at
schools, courses they have attended and similar activities are necessary for them to be the desired
educators (Kartal, 2003).
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Teacher socialization research is a study area that describes the process by which individuals become
a member of the teaching community (Zeichner & Gore, 1989). In general terms, the socialization of
teachers refers to all kinds of changes in teachers. In this respect, teacher socialization can also be
defined as the novice teacher’s learning the values, behaviors, attitudes, and principles of practice that
are developed through interaction with other teachers and school directors (Gugld, 1996). It is necessary
for teachers to engage in constant change in their professional life, to take new responsibilities and to
make efforts to progress. From this point of view, socialization is continuous in the professional life of
the teacher (Lacey, 1988). Kartal (2007) defines the process of socialization in educational organizations
as the acquisition of the role of the educational worker in the school, the adoption of school culture, the
formation of work attitudes and behaviors, and the attainment of a new task identity.

Socialization of teachers can be claimed to cover a long process staring with the university life and
goes on with learning the requirements of school life and developing it. Teachers are subject to a change
of status when they enter the profession. In this connection, teachers adapt to the profession over time;
develop a set of functional skills reflecting their activities as teachers, have job satisfaction and engage
in long-term career development (Balci, 2003). According to Blase (1985), there are three indicators of
teacher socialization (cited in: Kartal, 2007); 1) establishing positive relationships with other school
personnel, 2) learning basic values and 3) helping students solve their problems. Moreover, it is clear
that socialization of teachers is a two-way process. During this socialization process, not only the
organization affects the teacher, the teacher can exert some influence on the organization as well.

The socialization process starts in the pre-service period (university education) in which they learn
professional norms and values. During this period, pre-service teachers internalize instructional models
and shape their practices and ideals, information base and professional ethics (Hoy & Woolfolk, 1990).
The first year in the profession of teachers is the most critical and difficult period (Guglu, 1996;
Veenman, 1984). In this transition period, teachers begin to acquire the skills and habits that will shape
the foundation of their future success. In addition, many teachers' views on their profession begin to
shape (Balci, 2003). No matter how successfully they complete their pre-service training, when teachers
start their active professional life, they face the problems of the area of practice. As in all professions,
particularly the first year in the profession of teaching is highly challenging for the novice in terms of
adapting to a new environment and coping with difficulties resulting from the change of status (from
being a student to being a teacher) (Korkmaz, Saban, & Akbasli, 2004).

According to the regulations prepared in the framework of the laws, teachers are directed to
adapting to the school system, in other words, to accomplishing their organizational socialization. To
this end, in-service training is given to them (Yildirim, 2012). In-service training programs are offered to
novice teachers at the very beginning of their professional life in the name of internship; and when they
become relatively more experienced in the profession, these programs serve the functions of refreshing
their knowledge, improving their professional qualifications and competencies, helping them adapt to
novelties in the profession and directing them to different areas of interest (Celikten, Sanal, & Yeni,
2005).Teachers who have just started their job are accepted as candidate teachers according to the "The
Ministry of National Education (MEB) Regulation on the Training of Candidate Officers” numbered 2423
and this period lasts for one year in which candidate teachers are subjected to basic, preparatory and
applied educational programs; thus, the socialization process of the candidate teacher officially starts
(MEB, 1995).

As can be seen, the socialization of teachers in the Turkish Education System is usually accomplished
through formal activities such as basic training, preparatory training and in-service training programs.
Besides these trainings, the socialization process is also promoted by directors, inspectors and senior
colleagues in compliance with regulations. A candidate teacher not having had adequate training and
not having gone through a healthy selection process is attempted to be trained during a one-year
internship period (Memduhoglu, 2008). However, formal training given during the period of socialization
is not enough for the success of the process. Therefore, socialization should be made a part of the whole
work process, especially managers and senior colleagues should take part in this process and create a
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model for newcomers with their behaviors (Calik, 2006). Socialization of teachers is more than a process
in which novice teachers learn pedagogical and technical skills and discipline-based subject areas
because today novice teachers are expected to bring enthusiasm and novel instructional opinions to the
school and make contribution to the discipline (Balci, 2003). In the Turkish Education System, novice
teachers are promoted to socialize by means of pre-service training, short-term courses they attend and
the inspections they go through. However, in most cases in which these formal activities are inadequate
teachers are involved in informal groups and thus accelerate their socialization process with the help
they receive from their group members.

The discussions so far have shown how important socialization is, especially the socialization of the
teachers that is the subject of the current study. However, the issue of socialization started to be
studied in the Turkish Education System towards the end of 2000s and the studies conducted on the
issue generally focused on qualitative investigation of socialization levels of teachers and directors
(Kiligoglu & Yilmaz, 2013; Vural, 2015), on strategies and tactics used (Ugurlu, Kiral, & Aksoy, 2011) and
on meta-analysis (Balci, 2003; T. Calik, 2003). On the other hand, there is limited amount of qualitative
research (Burgaz, Kocak, & Biiyiikgéze, 2013; Ozgan, 2013) that tries to reveal the socialization process
of teachers. In this research, socialization process was evaluated from a general point of view, and no
qualitative research was carried out considering the three stages of the process. However, given the fact
that teachers are very important actors influencing students and even the society, it is necessary to
understand the socialization process they live in for positive developments such as job satisfaction and
organizational commitment. Thus, this current study is believed to fill in the existing gap in the literature
by eliciting deep insights about the socialization process of teachers. Furthermore, the results to be
obtained in the current study about the difficulties experienced by teachers during socialization process,
their expectations from authorities (school management, MEB etc.) and suggestions may have
important implications in that teachers, colleagues, school administrators, novice teachers and MEB
may develop some ideas about what they need to do to make the socialization process more effective.

The purpose of the research, in this framework, is to reveal the professional and organizational
socialization experiences of public and private primary school teachers in Ankara. To this end, it is aimed
to describe what kind of process is experienced by teachers in each stage of socialization (pre-entry,
entry, metamorphosis).

Method

In this section, the model, study group, data collection tool, data collection and data analysis
processes of the study will be discussed.

Research Design

This study aiming to reveal the organizational and professional socialization experiences of public
and private elementary school teachers in Ankara was carried out by using the phenomenological
design, one of the qualitative research approaches. In phenomenological studies, attempts are made to
establish a common meaning of experiences that individuals have experienced in relation to a concept
or a phenomenon. In other words, a holistic description of what individuals experience and how is
sought (Cresswell, 2013). As a matter of fact, the essence of qualitative research is to reveal perceptions
and events in a realistic and holistic manner by means of observations, interviews, document analyses
etc. (Yildinnm & Simsek, 2013). In this regard, the data of the study were collected by using the semi-
structured interview method, one of the qualitative research techniques frequently used in
phenomenological research. In the semi-structured interview technique, questions to be asked to the
participant are prepared in advance; however, during the interview, detailed information can be
obtained by asking side or sub questions. This flexibility offered by the semi-structured interview
technique makes it well suited to the nature of educational research (TurntklG, 2000).
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Study Group

The study group of the current research is comprised of 10 elementary school teachers, of whom
five are working in public schools and five in private schools in the city of Ankara. The participants were
selected by using “maximum variation sampling” and “criterion sampling” techniques. On the basis of
the fact that the first five years are of great importance in socialization process of a teacher, the
participants were selected from among the teachers having five years or more teaching experience.
Moreover, a great care was taken for the participants to reflect teachers with different demographic
features. Some personal information of the participants is given in Table 1.

As can be seen in Table 1, seven of the participants are females and three are males. While seven of
them hold an undergraduate degree, three of them hold a graduate degree. Moreover, most of the
participants are graduates of education faculty; yet, there are also some teachers having graduated
from the faculties of science-letters and economics.

Table 1.

Descriptive Statistics Concerning the Participants.

Gender Female 7
Male 3

Seniority 5-10 years 4
11-20 years 3
21 years and more 3

Graduated faculty Education 8
Science-Letters 1
Economics 1

Education level Undergraduate 7
Graduate 3

Type of the current institution Private school 5
Public school 5

Data Collection Tool

In the current study, a semi-structured interview form developed by the researchers was used as a
data collection tool. This form consists of two parts. In the first part, there are questions to elicit the
personal information of the participants and in the second part, there are questions related to the
stages of socialization process of teachers. The interview questions were prepared by reviewing the
related literature and presented to the scrutiny of seven experts in the field of education. Two of these
experts are professors in the field of educational management, two of them are research assistants in
the field of educational management, one of them is a research assistant in the field of measurement
and evaluation, one of them is a teacher and the last one is a specialists working in the MEB. The
interview questions were then tested by piloting. In this piloting process, the interview form was
administered to a female public elementary school teacher with a twelve-year work experience and a
male private elementary school teacher with a seven-year work experience. After the pilot
administration, wording of two questions was changed and thus the final form of the interview form
was given. The teachers participating in the pilot study were not included in the study group.

Data Collection

Interviews conducted with participants were tape-recorded on their consent. However, three of the
participants did not give their consent for tape-recording. Yet, the interviews conducted with these
three participants were recorded in writing. Then the tape-recorded interviews were transcribed then
they were combined with the written recordings of the three participants.
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Data Analysis

On the collected data, descriptive statistics and content analysis were conducted in tandem. During
descriptive analysis, data is summarized and interpreted within predefined categories. Content analysis
is a type of analysis that aims to study in depth on the data in order to reach concepts and categories
(Yrildirnm & Simsek, 2013). Some of the interview form questions were categorized beforehand and the
data was presented in accordance with the determined categories. In this respect, descriptive analysis is
the subject of discussion. For some questions, the categories were not determined and the
categorization was carried out according to the obtained data. This way a content analysis was carried
out. The data analysis abided by the views of the participants for the validity of such and the code and
the categories are consistent with the participant's views. In addition, some participant opinions were
transferred directly for the data analysis validity. For the reliability of the data analysis, the independent
codes and categories of the researchers were compared and at the end, the codes and categories that
reached consensus were used. While passing the views of the participants the K1-K5 abbreviations were
used for public school teachers and the 01-O5 abbreviations for private school teachers.

Findings

The results of the analysis of the teachers’ responses given for the pre-entry, entry and
metamorphosis stages of organizational socialization are presented under these three stages of
organizational socialization.

Findings related to Pre-entry Stage of Organizational Socialization

The results of the analysis of the participants’ responses given to the question “What were your
expectations about school life before starting your job?” are presented in Table 2.

As can be seen in Table 2, the participating teachers expressed relatively more opinions about the
categories of expectations about school conditions, school management and students. Moreover, while
the public school teachers stated opinions about expectations from their colleagues, the private school
teachers did not state any opinion in this category. In the “Others” category, one teacher stated that
he/she does not have consciousness necessary to develop expectations related to the school. This
finding is quite thought-provoking and should be discussed because this might be because of the fact
that the candidate teacher does not care about his/her job and/or education faculties might not have
imparted this consciousness to their students.

When Table 2 is examined, it is seen that though in general the teachers’ expectations about school
life are positive, they have some negative but more realistic expectations. For example, besides highly
positive expectations such as a management with a strong communication and providing guidance,
adequate physical conditions of school and supportive and helpful parents, there are also some negative
but more realistic expectations such as a highly formal management, inadequate conditions of school
and difficulties involved in dealing with parents. One of the teachers expressed his/her opinions about
the expectations related to school life as follows:

0O1: “..You think that students will always listen to you; will always respect you. You think that
parents will always help and support you. You also expect school management to guide you. Therefore,
you are of the opinion that your supervisors will be more knowledgeable and experienced than you are. ”

The results of the analysis of the participants’ responses to the question “What were your
expectations about the profession (the autonomy offered by the profession, creativity, compliance with
values, utility for society-humanity etc.?)” are presented in Table 3.

As can be seen in Table 3, the participants’ expectations about the professions include being
respected and valued, being useful for the people around and the community and being autonomous in
instruction. One of the teachers expressed his/her opinions about the expectations related to the
profession as follows:
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Table 2.
The Teachers’ Opinions about Expectations related to School Life before Starting Their Job.
Main f
Categories Categories Sub-categories (k-6)
Expectations e Management’s interest (K4) 6
about school e Management’s helping to establish relationships with the  (2-4)
management public (K4)
e Management’s having strong/good communication (02)
e Management’s guidance (01)
e Highly formal management (02)
e Presence of more experienced and knowledgeable
superiors (01)
Expectations e Good physical conditions of school (O5) 7
about school e A school with poor conditions (Shortage of teachers, no  (3-4)
&  conditions teacher at school) (K3)
:8 e Warm school climate (K4)
5 e A school with poor physical equipments (K4)
g ¢ Adequate physical conditions at school (01)
9 ¢ Enough instructional materials (01)
o e No challenging conditions seen at schools where teaching
_5 practicum was done (01)
g Expectations e Colleagues’ interest (K4) 3
9 about o Colleagues’ being helpful (K4) (3-0)
\55 colleagues e Colleagues’ providing guidance (K4)
g Expectations e Students enthusiastic to learn (K2) 5
é about o Students with high learning competency (K2) (2-3)
& students o Students’ showing respect (01)
o Successful students (O5)
o Students’ listening to their teacher (01)
Expectations e Positive behaviors of parents (K1) 4
about parents e Supportive parents (01) (2-2)
o Difficulty in contacting parents (02)
e Parents helping the teacher (K1)
Others e Lack of consciousness necessary to develop expectations 4
about school (K5) (2-2)

¢ Higher expectations about school (O5)
e Everything is perfect (K2, O5)

K2: “...I was thinking that | would be someone like the God in the eye of students. This was also true
for parents. We grew up as students who were scared of teachers. It was always so. But, | did not think

that my students would be afraid of me. Only | wanted to be someone important...”

When the participants were asked how effective the undergraduate education they have taken in
preparing them for school life and profession, while seven teachers responded that their undergraduate
education did not prepare them for the profession and school life, three teachers stated that it prepared
them well for the profession and school life. In this connection, one teacher expressed his/her opinions

as follows:

K2: “I learned the profession after | started it. During my undergraduate years, we used to develop
detailed lesson plans. The profession of teaching only meant developing plans for us. .... Then when we
started our teaching practicum, one of the teachers said, “forget about these; these are not important,
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you will see when you start teaching. Classroom practice is different; it is different from what you have
learned.” | understood that he was right because | do not use anything | learned during my university
education.”

Table 3.
The Teachers’ Opinions About Expectations Related to the Profession Before Starting Their Job.
Main f
Category Categories Sub-categories (k-0)
Being o The profession of teaching is lofty and respected profession (K2, 17
respected K5, 01, 05) (8-9)

and valued e Being respectful in the eye of students (K2, 01, 05)
e Being respected by the management (K2 ,05)
® Being special (K2)
o Being respected by parents/people (K2, 01, 04, 05)
e Being important (for the community and students) (K2, K3)
¢ Being valuable in the eye of people (01)

Beingan e Being an idealist teacher (K1, K4, 01, 02) 16
efficient o Being a teacher students are not scared of (K2) (10-6)
teacher e Being a teacher not resorting violence towards students (K2)

e Being able to establish good communication with students (K2)

e Being concerned about students (K4)

e Going to the level of students (K4)

® Being a teacher keeping up with new developments/up-to-date
information (01)

e Being a teacher applying new methods and techniques (01)

o Effective teaching of the course (K2)

¢ Not being a teacher promoting rote-learning (01)

® Being a good teacher (K2)

e Being useful for students (K2)

¢ Being a creative teacher (01)

Teachers’ expectations about the profession

Being e Solving problems related to the village (parents) (K3) 12
beneficial e Establishing good communication with the local people in the  (5-7)
to the village (parents) (K3, K4)
people e Being the greatest authority in the village (K3)
around e Being the leader of the village/community (K4,01)
and the e Creating positive changes in the environment (01)
society e Creating differences in the environment (01)

e Being useful for the community (01, 62, 03, 04)
Being ¢ The control is in the hands of the teacher (01) 3
autonomo e Being autonomous in the control of the class (01) (0-3)
us about e Being autonomous in instructional methods and techniques (01)
instruction

The results of the analysis of the participants’ responses to the question “What did you do to gain
information about your profession or to prepare yourself for the profession of teaching apart from what
is taught in your undergraduate training?” presented in Table 4.

As can be seen in Table 4, apart from what is taught at university, the teachers gained information
about their profession before starting it through ways such as reading books and periodicals, attending
relevant courses and seminars. Moreover, the teachers also resorted other means of gaining
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information such as asking more experienced people and thinking about how to become more useful as
a teacher. In this regard, one teacher expressed his/her opinions as follows:

K5: “I participated in seminars. | attended modern drama courses. | participated in classroom
management rules seminar and attended English courses. | am still following the developments from the
Internet, books and education journals.”

Table 4.
The Teachers’ Opinions about What They Did to Gain Information about the Profession of Teaching apart
from What Is Taught In Their Undergraduate Training.

Main f

Category Categories Sub-categories (k-6)
Reading e Reading educational books (K1, K3, K5) 11
books and e Reading personal development books (K2) (8-3)

periodicals e Reading books about child psychology (K4)
¢ Reading pedagogy books (K4)
e Reading books about classroom management (02)

classroom management (K5, 02)
e Attending English courses (K5)
e Attending drama courses (K5)

5 e Fallowing up-to-date information on the Internet (K5, 02)

2 e Reading articles (K5,02)

© Taking partin e Having private tutoring (04) 7
Q o =

< related e Working in private courses (04) (3-4)
g coursesand e Participating in certificate programs (02)

*g' seminars e Participating in seminars about educational issues such as

Ne]

m©

Others e Asking and communicating with experienced 4
people/teachers (K1, k3, O5) (3-1)
e Thinking about how to become more useful as a teacher (K1)

Activities conducted by teachers to gain information

The results of the analysis of the participants’ responses given to the question “What did you do to
get information about the school you would work in?” are presented in Table 5.

Table 5.
The Teachers’ Activities Conducted to Collect Information about The School They Will Work In.
f

Main Category Categories Sub-categories (k-0)
Teachers’ Asking related e Asking people around (05) 5
information organizations e Asking teacher friends (02, 05) (2-3)
gathering and people e Asking the family (K1)
activities about e Calling school and asking for information (K5)
the school they Others e Nothing is done to collect information about the 5
will work in school (K1, K4) (4-1)

e Searching in the Internet (K5)
e Not being able to reach any information (K2, ©3)

As can be seen in Table 5, the teachers collected information about the school they would work in by
asking related organizations or people or searching in the Internet. There are also some teachers not
having made any efforts to get information about the school or not having been able to reach any
information though they tried to find. In this connection, some teachers’ opinions are given below:
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02: “I got first information about the school | would work in from a friend working there. | talked to
him, he was a close friend of mine...”. K1: “When [ first learned which school | would work in, | went there
because | thought that | had no other option. ”

Findings Related to Entry Stage of Organizational Socialization

When the participants were asked “When you started your internship period, did you experience
reality shock?”, while three of the teachers said that they did not experience reality shock, seven of
them did. The reasons for the teachers’ experiencing reality shock are given in Table 6.

Table 6.
The Teachers’ Opinions about the Reasons for Their Experiencing Reality Shock during their Internship
Period.

Main f
Category Categories Sub-categories (k-6)
Challenging e Crowded classrooms (K2) 8
conditions of o Being obliged to take some work home (81) (5-3)
school and e Very bad conditions at school and in its surrounding (K2)
environment e Heavy workload (K5, &5, ©1)
X e Challenging village conditions (K4)
_g e Accommodation problem (K4)
> Strictand e Director’s not providing guidance (01) 3
E indifferent e Director’s behaving like a boss (01) (0-3)
w Management e Director’s excessively formal behaviors (01)
§ Lack of e Lack of communication with colleagues (K5) 4
2 communication o Destructive competition among colleagues (01) (2-2)
8  and destructive e Colleagues’ leaking information to the management (K5,
\5 competition d1)
£ among colleagues
S Students’ ¢ Not receiving enough respect from students (01) 3
& disrespectfulness o Not being able to know how to treat students (K5) (1-2)
§ e Students’ being the hidden boss (01)
2  Lack of experience e Incompliance between theory and practice (02) 4
% and theory- o Lack of experience (62) (2-2)
& practice conflict e Not knowing what and how to do (K2)
e Not knowing how to treat parents (K5)
Others e Less autonomy than expected in the profession (01) 3
e Restricted teacher creativity (01) (0-3)
o Excessive involvement of parents in school affairs (01)
As can be seen in Table 6, challenging conditions of school and its surrounding, lack of

communication and destructive competition among colleagues, lack of experience, theory-practice
conflict, students’ disrespectfulness, strict and indifferent management are the main reasons for the
teachers’ experiencing reality shock. Besides these, some other reasons such as less autonomy than
expected, restricted creativity and excessive involvement of parents in school affairs also caused the
teachers to experience reality shock. One teacher explained the shock he/she experienced as follows:

K4: “...we went there, there was a small room, everything was in this room, it was the kitchen, it was
the bathroom; that is, everything was in a small room and a hall. The toilet was outside. Of course, | was
disappointed. | felt highly offended and cried a lot.”
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When the teachers were asked what concerned parties did for them to adapt to the school life, four
of them stated the MEB, three of them stated the school administration and one of them stated that
colleagues did not do anything to help them adapt to school. Apart from these, the main activities
performed by concerned parties for them to adapt to the school life are presented in Table 7.

Table 7.
The Teachers’ Opinions about the Activities of Concerned Parties for them to Adapt to the School Life.
Main f
Category Categories Sub-categories (k-0)
Activities of e Seminars (K5) 6
MEB e Basic and preparatory training (k2,02,04, 05) (3-3)
¢ Appointment of a counseling teacher (K5)
Activities of e Orientation program (01, 02) 10
school e Seminars about the structure and functioning of school (01, (2-8)
administrati  02)
on e Meeting meals (01, 02)

e Appointment of a counseling teacher (K2, O5)

e Appointment of a sister teacher (04)

¢ Informing about regulations and personal rights (K3)
Activities of e Answering questions (K1, K5, 03, 05) 15
colleagues o Talking about their experiences (K1, 01, 83, 64) (9-6)

e Meetings of branch teachers (K2, K4)

¢ Informing about school ceremonies (K2)

e Informing about how to interact with school administration

(K2)
e Informing about how to interact with parents (K2, K4, 01)
Personal e Interacting with parents (K1, K3, K4, 02, 03) 17
activities e Home visits (K1, K4) (9-8)

e Showing understanding and patient (K2)

e Trying to get to know colleagues (K5, 01)

e Meeting colleagues outside (K5, 02)

e Participating in school activities (01)

e Observing school and other teachers (K5, 02, 04, 05)

Activities of concerned parties to help teachers adapt to school life

As can be seen in Table 7, the teachers stated the most opinions in the category of individual
activities and the fewest opinions in the category of the activities of MEB. Basic and preparatory training
courses are at the forefront in the activities of the MEB aimed at ensuring teachers' adaptation to the
school. Many of the teachers seem to invest personal efforts such as observing school and other
teachers and communicating with parents. It is understood that colleagues often help them to adapt to
the school life by responding to their questions and conveying their experiences. Perhaps the most
striking finding in Table 7 is related to the category of school management activities. It is understood
here that private schools have made more efforts to make teachers adapt to the school life than public
schools. Indeed, private schools contribute to the organizational socialization of teachers through such
means as orientation programs, seminars on the structure and functioning of the school, meeting meals,
and appointment of consultants or sister teachers. However, public schools have only limited initiatives,
such as appointing counseling teachers and informing them about legislations and personal rights.

When the teachers were asked what concerned parties did for them to adapt to the profession, two
of them stated MEB, one of them stated his/her colleagues and two of them stated that the school
administration did not anything for them to adapt to the profession. Apart from these, the main
activities performed by concerned parties for them to adapt to the profession are given in Table 8.
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As can be seen in Table 8, within the context of adaptation to the profession, the teachers stated the
most opinions in the category of the activities of colleagues (f=19) and the fewest opinions in the
category of the activities of MEB (f=6). In the professional socialization of teachers, activities such as
colleagues’ responding to their questions, exchanging information and receiving suggestions and getting
help for interacting with parents come to the fore. The participating teachers’ citing the activities of
their colleagues relatively more than the activities of other parties is an indication of how important
colleagues are in their socialization. In addition, as can be understood from Table 7 and Table 8,
personal activities and colleagues' activities are at the forefront in the adaptation of teachers to the
profession.

Table 8.
The Teachers’ Opinions about the Activities Performed by Concerned Parties for them to Adapt to the
Profession.

Main f

Category Categories Sub-categories (k-6)
Activities of e Seminars (K5) 9
MEB e In-service training (K3) (4-5)

e Making them prepare internship file (01)
e Holding candidate teacher selection exam (01, 02)
e Basic and preparatory courses (K5)
e Appointing inspectors (K3, 03)
e Organizing meetings (01)
Activities of e Creating environments of discussion about education (01) 4
school e Encouraging classroom observations (02) (1-3)
administration e Encouraging participation in in-service training (02)
¢ Informing about school ceremonies (K2)
Activities of ¢ Informing about how to interact with school administration (K2) 19
colleagues e Informing about how to interact with parents (K2, kK4, 01) (10-9)
e Information exchange (K2, k4, 01, 05)
e Helping about instructional methods and techniques ( K2, 01)
e Making suggestions about issues related to lessons and classes
(K2, 01, 05)
e Helping about issues related to discipline (01)
e Answering questions (K1, K5, 03, O5)
e Sharing sources related to courses (K5)
Personal e Conducting research(K2, K5) 12
activities e Following up-to-date information through the Internet (01) (7-5)
e Participating in online courses (01)
e Reading articles (K2, 0O5)
e Reading personal development books related to education (K1,
K2, 05)
e Revising former studies (01)
e Trying to develop new instructional methods (K2)
e Applying activities published in the Internet related to effective
teaching of a lesson (K2)

Activities of concerned parties for teachers to adapt to the profession

As can be seen from Table 8, MEB's prominent activities in the professional socialization of teachers
are appointing inspectors, conducting candidate teacher exams and organizing basic and preparatory
trainings. Yet, some of the participating teachers leveled criticisms towards the activities by MEB. For
instance, O1: “..they made us prepare internship file. After this, they held the candidate teacher exam.
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However, the internship file was “ready”, something purchasable, and the candidate teacher exam was
not an effective exam ....” O4: “The MEB gave basic and preparatory trainings for candidate teachers and
| participated in these trainings. The usefulness of these trainings is disputable.” On the other hand,
some teachers stated that inspectors were effective in their adaptation. For example, K3: “/ went there
alone, when the inspection took place two months later, | asked many questions to inspector to get
information...” As can be seen, particularly for the teachers who first started their job in village schools,
inspectors are important source of information and development.

It is understood from Table 8 that personal activities of teachers are of great importance in their
professional socialization. Among the personal activities, following new information through the
Internet, participating in online trainings and trying to apply classroom activities they have learned on
the Internet to their classes come to the fore. This indicates that the internet is effective in the
professional socialization of teachers. It is also a very positive finding that a teacher tries to develop
methods on his/her own. Table 8 also shows that private schools have activities that can contribute to
the professional development of teachers such as providing a discussion environment for education,
making observations in class, and encouraging participation in in-service training. On the other hand, no
opinion was stated about similar activities in public schools. Thus, it seems that public schools provide
inadequate activities for novice teachers to adapt to both the profession and the school.

When the teachers were asked: “What do you think about the extent to which your expectations
about the profession before starting the job matched up with realities?”, four of them stated that they
did not have any expectations; four of them stated that their expectations did not match up with
realities and two of them stated that their expectations matched up with realities. One of the teachers
stating that their expectations did not match up with realities expressed his/her opinions as follows:

K5: “...My greatest disappointment was with rights. | felt defenseless. | never imagined it in that way.
| thought that their rights would protect teachers. Yet, today, the profession of teaching does not have
any prestige.”

When teachers were asked to rank the factors that are effective in the adaptation to the profession
and the school according to their importance, the teachers have listed the factors that are effective in
socialization as follows: Personal effort (f=7), colleagues (f=5), counseling teachers (f=4), school
administration (f=3), basic and preparatory trainings (f=2). As it is understood from both this question
and the previous questions, in the socialization of teachers, personal efforts and colleagues come to the
fore. School administration and basic and preparatory trainings seem not to be very effective in the
socialization of teachers.

The results of the analysis of the teachers’ responses to the question “What do you suggest that
concerned parties should do to facilitate the adaptation of novice teachers to the profession and
school?” are presented in Table 9. As it can be understood from Table 9, according to the teachers
involved in the research, the MEB must provide assignment of appropriate consultant teachers, give
candidate training, not assign the candidates directly in lessons, develop the control mechanism and
give trust for making the socializing process of the candidates. The school management must provide a
warm environment, give appropriate consultant teacher, give orientation training and monitor the
candidate teacher. The colleagues must share their experiences, knowledge and sources; they must be
good examples and show interest. The candidate teachers must follow the related books and
publications, monitor their colleagues, make research, know the characteristics of the students of the
era and take new trainings such as drama. Some expressions of the teachers on the suggestions given to
the candidate teachers mentioned in Table 9 are as follows:

K2: “They should observe their colleagues carefully. In their free time, they should attend the classes
of other teachers. K3: They should learn about the new age children. They should learn what they like
and love because what we saw in the former education system is not suitable for these children...”

320



Ali BALCI et al. — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 305-350

Table 9.
Suggestions to Concerned Parties to Facilitate the Adaptation (Socialization) of Novice Teachers to the
Profession and the School.

Main f

Category Categories Sub-categories (k-6)
Suggestions to e Should not force novice teachers to start teaching immediately 11
MEB (K1, K5, 63) (6-5)

e Should appoint suitable consultants to novice teachers (K1, 08)
e Should develop the control mechanism (K2)
e Should provide candidate teacher training (K5, 01, 03, 04)
e Should command trust (K4)
Suggestions to e Should appoint suitable consultants (K2, K5, 01, 03, 04) 14
the school e Should create a warm atmosphere (K1, K4, §2) (6-8)
administration e Should give orientation (K5, 01, 03, 05)
e Should monitor novice teachers (K2, 03)
Suggestions to e Should share sources related to courses (K5) 19
colleagues e Should share their experiences (K1, K4, K5, 81, 63, O5) (11-8)
e Should provide good examples (behavior, dressing,
communication) (K3, 03)
e Should offer pedagogical help (K3, 03)
e Should help them feel belonging to the school (K2)
e Should be sincere and interested (K1, K2, O5)
e Should share their information (K3, K4, 01, 03)
Suggestions to e Should observe their colleagues (K1, K2, 01) 15
novice e Should read psychology books (K3) (10-5)
teachers e Should conduct research (K3, K59
e Should follow new educational publications (International) (K3,
K5, 01, 02)
¢ Should receive new trainings (drama, English, Montessori) (K5,
02)
e Should know the characteristics of new age students (K3, K4,
01)

Suggestions for concerned parties to facilitate the adaptation of novice
teachers to the profession and school

Findings Related to the Metamorphosis Stage of Organizational Socialization

When the teachers were asked how they learned changes and developments related to the
profession and school life after starting their job; they stated that they followed changes and
developments through communication with colleagues (f=6), internet (f=4), school administration and
official documents (f=4), books (f=2), conducting research (f=3), interaction with inspectors (f=2), in-
service training (f=1) and graduate education (f=1).

When the teachers were asked whether they adequately learned the requirements of the profession
of teaching, most of the teachers (6 teachers) said that they did not learn adequately and learning would
never end while some of them (4 teachers) said that they learned adequately. Some teachers’ opinions
about the issue are as follows:

03: “... children are changing, technology is changing. | am thinking that there is no end to change.
There are many more things to be done. 02: You cannot tell a doctor that the place of my heart or my
kidney is changing, but it is not so in our job. We need to update our information continuously. As such,
you need to continuously update yourself.”
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When the teachers were asked, “What are concerned parties (school administration, colleagues and
MEB) doing for you to follow changes and developments in your profession? Do you find them enough,
what do you recommend them to do?”, they expressed the things done by MEB as follows; announcing
changes and developments on the Internet (O1), organizing presentations by appointing the required
personnel (02), organizing seminars with visitors from abroad (01). While one of the teachers (03)
stated that MEB did not inform him/her about any developments, another teacher (02) stated that it is
difficult for MEB to inform teachers about developments. On the other hand, the teachers are of the
opinion that the school administration helps them by making presentations (02), sending official
documents to them (03, 04, 05, 04), supporting them to take further training (01) and making
observations whether teachers can catch up with changes (03). Yet, one of the participants (O5) stated
that colleagues do not conduct any activities in this regard.

While most of the teachers participating in the research (8 teachers) did not find the activities
conducted by the concerned parties for them to follow changes and developments in the profession to
be satisfactory, two teachers found the activities carried out satisfactory. When the teachers were asked
the question, “What do you suggest concerned parties in terms of helping teachers to follow changes
and developments in the profession?”, they suggested that administrators should support teachers and
MEB should inform teachers about developments through e-mails (01); instead of short presentations,
long-trainings should be given to teachers (02); while selecting teachers to be appointed, MEB should
take great care to select candidates who can develop themselves (02); MEB should make trainings more
widespread (04); MEB should work more systematically (O5); and MEB should increase the number of
its activities to inform teachers about changes and developments (O5).

The teachers were asked the question, “Do you see yourself as a part of the school where you are
working? Please state your reason(s).”, and most of them (nine teachers) stated that they see
themselves as a part of the school. The reasons for these teachers’ seeing themselves as a part of the
school were stated to be acceptance of their ideas by people around and the administration,
opportunities provided within the school for communication and socialization and sense of
belongingness and support felt within the school. One of the teachers stated his/her opinions in this
regard as follows: O4: “Of course, | see myself as a part of the school because my school supports me to
go on with my PhD studies. It supports me academically, financially and culturally.”

When the teachers were asked the question, “Do you feel yourself integrated with the profession of
teaching? In other words, do you say that your profession is suitable for your personality? Please explain
why.”, except one teacher, all the teachers stated that their personalities are in harmony with the
profession. Six teachers stated that they are integrated with their profession as they are good teachers.
Others stated that they are integrated with their profession as the act of teaching and communicating
with other people make them happy. In this connection, one teacher expressed his/her opinions as
follows (03):

“It is highly suitable. If | were born again, | would like to be a teacher. | am childlike, warm blooded
and good at communication. That is, | like communicating; | am an extravert person. | like developing
myself; that is, | like learning new things. Therefore, | am happy to be in this profession. Even | think that
| was created to be a teacher.”

When the teachers were asked the question, “If you were able to, would you consider changing your
job?”, five of the teachers said that they would not consider leaving their job and finding another job;
four of them said that they would consider changing their job and one teacher stated that he/she was
undecided. The teachers considering changing their job stated different reasons. Two of them consider
changing their job due to critical attitudes and views adopted by parents and school administration
towards them; one teacher considers changing the job as their works are not appreciated and one
teacher considers changing the job as it is difficult to deal with students, parents and administration and
financial satisfaction is weak. In this regard, one of these teachers expressed his/her opinions as follows
(01): “.. In fact, | observe that the credibility of the profession of teaching is gradually decreasing. You

322



Ali BALCI et al. — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 305-350

are not appreciated for what you do. Sometimes | find myself thinking that instead of being useful for
other people, | am wasting my time and effort for others.” On the other hand, five of the teachers would
not consider changing their job. In this regard, one of these teachers expressed his/her opinions as
follows (O3): “No, | would not consider because | think that | was created for this job. | think that the
reason for my existence is this.”

Discussion, Conclusion and Implications

Teacher socialization refers to a teacher’s being a part of a school rather than an outsider.
Socialization has an important part for teachers who are the important actors of education to feel
committed to their schools. Teachers go through a process made up of three stages that are pre-entry,
entry and metamorphosis. The current study built on these three stages aimed to elicit the socialization
process of teachers.

According to the current research, teachers often have optimistic expectations before starting their
job, such as having a strong and guiding school administration, interested and helpful colleagues,
respectful and eager learners, helping and supporting parents, being respected and valued, being an
effective teacher, being useful to the society and being autonomous about how to instruct. The teachers
expect to be given respect and value by the parents, the students, the school management and the
society. Parallel to this finding, Uras and Kunt (2006) also found that teachers have high expectations
such as being respected, loved, trusted and valued by the society and people around. Teachers have also
idealist expectations putting responsibilities on their shoulders such as being useful for the environment
and community and being an efficient teacher. In addition, it is quite meaningful and remarkable that
the teachers have idealist expectations such as being beneficial to the environment and the society,
which give them responsibilities.

The majority of the teachers who participated in the study stated that the undergraduate education
they had received did not prepare them adequately for the school life and the profession. It has been
emphasized in many studies that undergraduate education given in education faculties is not as good as
desired (Akdemir, 2013; Sahin & Kartal, 2013; Ustiiner, 2004; YOK, 2007). Yet, though some steps have
been taken to improve undergraduate education in this regard, it is clear that in the classroom practice,
we are not at the desired level. For example, within the reconstruction of education faculties, it was
aimed to put greater emphasis on practice in teacher training; yet, this has not been accomplished
(Ustiiner, 2004). Moreover, inadequacy of undergraduate teacher training programs is not only a
problem of Turkey. For instance, Angelle (2002) conducted a study in America and found that pre-
service teacher training programs do not adequately prepare students for the realities of the learning-
teaching process and these programs cannot fill the gap between theory and practice.

Before starting their professional career, the teachers increased their professional knowledge by
reading books and periodicals, participating in programs such as courses and seminars, or interacting
with experienced people. Teachers collected information about the school they would work in by asking
the relevant organizations and people and conducting research from the internet. As can be seen, the
teachers thinking that the undergraduate education does not adequately prepare them for the
profession try to make up for this inadequacy with their own efforts. With the real information and
sharing the teachers attained with their own efforts, they improved their professional knowledge.

Most of the teachers who participated in the current study stated that their expectations were not
met to a great extent and that they experienced a "reality shock”. The main reasons for the teachers’
experiencing a “reality shock” are challenging school and environmental conditions, strict and
indifferent administration, lack of communication and destructive competition among colleagues, lack
of experience and theory-practice conflict. In addition, their opinions on the reasons of their reality
shock, mentioning that creativity of a private school teacher is restricted, he/she does not have the
expected freedom in the profession and the parents are involved in the school things more than
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necessary, are remarkable. It is known that private school teachers are not much included in studies due
to some reasons such as difficulty of getting permission, negative attitude of the school administration
and fear of being dismissed. In the current study, opinions stated by the private school teachers might
indicate that they have to deal with serious problems. When the relevant literature is reviewed, it is
seen that in general teachers’ expectations before starting their job do not match up with what they
encounter after they have started their job; thus, they experience reality shock. As found in the current
study, challenging school and environmental conditions are the main source of difficulty for teachers
(Korkmaz et al., 2004). Given that in Turkey when elementary school teachers are first appointed, they
are usually appointed to eastern regions (Erdogan, 2015) where conditions are worse than other
regions, it seems to be highly likely that they will experience reality shock. On the other hand, lack of
experience and theory-practice conflict cause some difficulties for novice teachers. In many other
studies, it has also been found that teachers have complaints about rigid and indifferent management.
For example, Quaglia (1989) found that teachers expected support and guidance from principals; yet,
principles mostly assume the role of an evaluator. Similarly, Ozgan (2013) found that novice teachers
expect support and guidance from school directors in understanding the state and functioning of the
school, interpersonal relationships, environment, social activities and affective domains (healthy
communication, interest, justice etc.).

According to the research, the school management and main and preparatory trainings are not so
much effective in their adoption to both the profession and the school, and their colleagues' activities
are in the forefront. Burgaz et al. (2013) has determined that the colleagues are effective in socialization
of the teachers and the school managements are insufficient, which confirms the finding above.
Similarly, in a study conducted by Cheng and Pang (1997), the teachers’ personality characteristics and
colleagues were described as supporting factors in the process of socialization. Quaglia (1989) also
revealed that the most important source of support and guidance of novice teachers are more
experienced teachers. On the other hand, novice teachers are hesitant about clearly stating areas in
which they feel incompetent (Quaglia, 1989). Therefore, it may be beneficial to apply systems such as
mentorship, coaching for increasing colleague interaction of the teachers for making their socialization
process easier.

Although the MEB has activities such as appointing inspectors, conducting candidate teacher
examinations and organizing basic and preparatory trainings in adoption to the profession and the
schools, critics have been taken on the fact that main and preparatory trainings are not effective.
Similarly, Karasolak, Tanriseven, and Konokman (2013) found that teachers' attitudes towards in-service
training activities were negative regardless of gender, seniority and branches. Likewise, Cogaltay (2015)
and isler-Giilmez (2004) found that in-service training activities were seen by teachers as inadequate
and not related to their needs. These trainings need to be structured and presented in accordance with
the needs and recommendations of the teachers. It was also found that inspectors can also be effective
in the socialization of teachers. Today, however, as a result of the abolishment of class inspection, it is
unlikely that teachers and inspectors will be involved in face-to-face interactions. In this respect,
inspectors can be interacted with teachers for the purposes of consultation and development rather
than inspection. It can be said that inspectors will be influential in the socialization and motivation of
teachers, especially those who have to struggle in relatively difficult conditions in villages.

Especially internet-focused individual activities (participation in online trainings, following new
information, etc.) are at the forefront within the context of teachers' adaptation to the profession. Thus,
MEB can prepare and share films, presentations, materials etc. through the Internet to meet the needs
and requirements of teachers. In Turkey, there is the “e-campus” system designed for the development
of educators by Teachers Academy Foundation (ORAV). In this system, teachers can take part in e-
courses on the Internet, download materials for their courses and chat with each other (ORAV, 2012).
MEB can set up similar systems to contribute to the professional development of teachers.
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Private schools seem to invest more efforts than public schools on teachers' adaptation to both the
profession and the school. However, effective teacher socialization is a result of the processes in the
school rather than individual characteristics (Angelle, 2002). School administrations' efforts, attitudes
and behaviors towards teachers affect the socialization of teachers; thus, their job satisfaction and
motivation. However, unfortunately, public school administrators invest less effort in this respect than
private school administrators. As a matter of fact, in a study conducted by Karakdse and Kocabas (2006),
while the private school teachers largely agree with the idea that attitudes and behaviors of school
administrators affect their job satisfaction and motivation to a great extent, the public school teachers
demonstrated little agreement with this idea. In this respect, it may be useful for public schools to
organize activities that will facilitate the adaptation process, such as encouraging teachers to participate
in trainings, organizing orientation programs, organizing meeting meals, and providing an environment
in which educational issues can be discussed.

Teachers follow the changes and developments related to the profession and school life through
communication with colleagues, internet, school administration and official documents, books,
research, communication with inspectors, in-service seminars and post-graduate education. The
majority of the teachers are of the opinion that they have not learned the requirements of the
profession adequately because learning is an endless process.

The majority of the teachers think that there is a good match between their personality
characteristics and their job and see themselves as a part of the school they are working in. A similar
finding was reported by Karaman (2008). In Karaman’s study, of the 142 participating teachers, 89
stated that their personality characteristics are in harmony with the profession of teaching. Thus, it can
be argued that the teachers identify with their profession.

Half of the teachers who participated in the study stated that they would change their profession if
they could find any opportunity to do so. A similar finding was reported by a study conducted by the
Turkish Education Association(TED) (2014) on 1701 teachers. The teachers gave negative answers to the
question “Would you select the same job again?”. It is quite worrying that though high majority of the
teachers see themselves as a part of the school and feel the job suitable for their personality, half of
them stated that they would consider changing their job, if they were able to. This might indicate that
the teachers have not developed a complete commitment and devotion to their profession. The reasons
stated by the teachers wanting to change their profession are as follows: critical viewpoint of the school
administration and parents; teachers’ not being appreciated for their work; low level of financial
satisfaction of the profession and difficulties involved in dealing with students, parents and
administration. Similar reasons have been stated in many other studies. For instance, in a study
conducted by Demir and Ercan (2013)on 99 teachers, lack of appreciation for their work and low salaries
are the main teacher problems. In Karaman’s study (2008), teachers stated that their job is backbreaking
and inadequate financial gain is the main reason for their low occupational satisfaction. It is clear that
elementary school teachers play a very critical role in students’ lives as they lay the foundation of their
educational lives. It is not much possible to expect elementary school teachers experiencing great
financial difficulties to offer a quality education. Therefore, this problem should be immediately dealt
with. Besides material needs, psychological needs of teachers such as feeling appreciated should be met
for better job satisfaction. In fact, in Ozgan and Aslan’s study (2008) the teachers stated that they are
not adequately appreciated by their administrators. Lack of appreciation of the part of teachers may
lead to other negative effects such as monotonous working life and decreasing teacher motivation (TED,
2014).

According to the teachers involved in the research, the MEB must not assign the candidates directly
in lessons and give them candidate training for making the socializing process of the candidates. The
candidates must take assignment program according to the Regulation of Teacher Assignment and
Relocation (2015) of the MEB. The aforementioned program involves monitoring activities in school and
classes, teacher applications, external activities and in-service training activities. It is mentioned that the
candidate teachers will not be assigned to lessons and each candidate teacher will have a consultant
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teacher during this program (MEB, 2015). When the study subjects in the teacher assignment program
published by the MEB (2016) are reviewed, it can be seen that there are both personal and professional
subjects such as reading book, watching film, teachers from past to today, national and international
education projects and effective communication and class management. Therefore, the MEB has
activities such as candidate training for socialization of the candidate teachers and the candidate
teachers are not directly assigned to the lessons. In this case, it can be said that the activities of the MEB
are not sufficiently known by the teachers.

According to the teachers participating in the research, MEB should ensure the appointment of
appropriate consultant teachers, develop the control mechanism and give assurance as the Ministry for
more effective socialization of candidate teachers. The school administration should provide a warm
environment, assign appropriate counseling teachers, give orientation training and monitor candidate
teachers. Colleagues should share information, experiences and resources, be good examples and show
interest. Candidate teachers themselves should follow the relevant books and publications, observe
their colleagues, do research, know the characteristics of the students of this age, and take new
trainings such as drama. Apart from these, in light of the findings, following suggestions can be made for
facilitating teachers’ socialization processes and further research.

e Web-based programs should be developed by the MEB for teachers to attain materials to be used in
their classes and to participate in e-courses.

e Systems such as mentoring and coaching should be actively implemented to promote teacher
interaction.

e In-service training programs should be designed and offered in line with the suggestions of teachers.

e Public schools should facilitate the socialization process by encouraging teachers to develop
themselves, preparing orientation programs and organizing dinner meetings and etc.

e The current study is limited to the elementary school teachers working in the city of Ankara. Further
research can look at the socialization processes of teachers working in secondary or high schools.
Elicitation of the socialization of the teachers working in relatively harder conditions in eastern cities
can make important contributions to the field of practice.
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Tiirkge Siiriim

Giris

Sosyallesme, kiiltirel, politik, ekonomik, antropolojik ve felsefi yonleri icinde barindiran ¢ok yonli bir
kavramdir. Bu nedenle sosyallesme yonetim, antropoloji ve sosyoloji gibi cesitli bilim dallarinin inceleme
konusu olmustur (Balci, 2003). Genel baglamda sosyallesme, bireyin icinde yasadigl toplumun
degerlerini, normlarini ve kendisine bigilen rolleri 6grendigi ve kimlik kazandig bir siiregtir. Bu silrecte
birey yasadigl toplumun kiltirini igsellestirir (Bakircioglu, 2012). Orgiitsel baglamda ise sosyallesme
bireye, o6rgitteki roliiniin gerektirdigi bilgi, beceri ve davranislari 6gretme sirecidir (Balci, 2003). Daha
acik bir anlatimla orgiitsel sosyallesme, bireysel ve orgiitsel ihtiyaglarin gerektirdigi rollerin Ustlenildigi
dinamik bir 6grenme ve uyum sirecidir (Chao, 2012). Feldman’a gore (1976) orgiitsel sosyallesme,
calisanin disaridan biri olmaktan cikip etkili ve katilimci bir 6rglt Gyesi haline donlistigiu suregtir.
Feldman, orgltsel sosyallesme silrecinde yasanan degismeleri soyle siralamaktadir: 1) Uygun rol
davranislarini kazanma, 2) ise yonelik beceri ve yetenek gelistirme ve 3) grup norm ve degerlerine uyum
saglama.

Feldman’in yukarida belirttigi sosyallesme sirecinde yasanan degismelerle birlikte bireyin, hem
mesleki hem de kiltiirel anlamda beklentileri karsilamasi umulmaktadir. Nitekim alanyazinda
sosyallesme kavrami, mesleki ve orgiitsel olmak Uzere iki boyutta ele alinmaktadir. Mesleki sosyallesme
daha cok meslegin teknik boyutuyla ilgili olup, meslegin gerektirdigi bilgi, beceri ve egilimlerin
dgrenilmesi siirecidir (Balci, 2010; Vural, 2015). Orgiitsel sosyallesme ise, calisanin 6rgiit kiltiiriini
dgrenmesini ve orgiitle bitiinlesmesini icerir (Demirbilek, 2009; Vural, 2015). Orgiitsel sosyallesme
strecinde birey, belli bir rolt Gstlenmek Uzere gereken bilgi, deger ve davranislari 6grenir (Hart, 1991).

Sosyallesme siirecinde birey roliiniin gereklerini ve érgitsel kiiltiri 6grenirken érgitiinden etkilenir.
Ayni zamanda birey de 6rgiitiini etkiler. Baska bir ifadeyle sosyallesme cift yonlii bir siregtir. Orgiit
¢alisanini  donustirirken (sosyallesme), c¢alisanin da orgliti donustirmesi (bireysellesme) s6z
konusudur. Calisanin drgiite uyum gostermesinin yaninda orgiitiin de ¢alisana uyum gostermesi beklenir
(Tierney & Rhoads, 1994). Bir 6rgltte calismaya yeni baslayan birey, orgiitl ile bir psikolojik s6zlesme
imzalar. Psikolojik s6zlesme, kisinin 6rglite ne katkida bulunmasi gerektigi ve bunun karsiliginda 6rgitin
ne saglayacagina iliskin karsilikli beklentileri iceren ve yazili olmayan bir anlasmadir (Hellriegel & Slocum,
2011). Psikolojik sosyallesme geregince 6rgut bireyden orgiitiin ihtiyaglari ve istekleri dogrultusunda
davranislarini sekillendirmesini beklerken, birey de 6rgltten, maas, is glivencesi ve uygun calisma ortami
gibi beklentilerini kargilamasini ister ve bu yonde girisimlerde bulunur (Balci, 2003).

Psikolojik sosyallesme c¢ercevesinde orgltiin ¢alisanlarindan beklentileri s6z konusudur. Bu
beklentiler kimi zaman cesitli celiskileri de barindirmaktadir. Orgiitler sosyallesme siireci ile
cahisanlarinin; 1) dogruluguna inandiklari seyleri savunan bagimsiz birer diisinur haline gelmelerini, 2)
isbirlikci takim oyunculari olmalarini amaglamaktadir. Bagimsiz bir dislintr olma ile isbirlik¢i takim
oyuncusu olma 6zl itibariyle birbiriyle ¢elismektedir. Ancak etkili bir 6rgitsel sosyallesme igin bu iki
amag arasinda denge kurmak gereklidir (Hellriegel & Slocum, 2011). Calisanlar tamamen itaatkar ya da
tamamen baskaldiran bir yapida olmamalidirlar. Calisanlar orglitte uyum icerisinde calisabilmeli;
dogruluguna emin olduklari durumlarda ise 6rgiitiin kararlarina itiraz edebilmelidirler.

Orgiitsel Sosyallesmede, Amag, icerik ve islevler

Sosyallesmenin temel amaci, ¢alisanin 6rgiite uyumunu saglamak ve onu orgutiin etkili bir elemani
haline getirmektir (Memduhoglu, 2008). Sosyallesmenin icerik boyutu, yeni calisana kazandirilmak
istenen ya da onun kazanmasi gereken bilgiyi ifade eder. Bu kapsamda c¢alisanin gesitli kaynaklar araciligi
ile 6grendigi dort bilgi alani vardir. Bu alanlar asagida kisaca agiklanmistir (Ostroff & Kozlowski, 1992):
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e Gorev bilgisi; gorevin sorumluluklarini, &devlerini ve O©nceliklerini, isle ilgili araglarin nasil
kullanilacagini, rutin sorunlarla nasil basa gikilacagini 6grenmeyi icermektedir.

e Rol bilgisi; role iliskin beklenti ve davranislari, yetki ve sorumluluklari icermektedir.

e Grup bilgisi; ¢calisma arkadaglariyla etkilesim kurmayi, grup norm ve degerleri ile grubun normatif
yapisini 6grenmeyi ifade etmektedir.

o Orgiit iklim ve kiiltiirs bilgisi; 6rgiitiin giic, politika ve deger yapisini, misyonunu, liderlik stilini, drgiitte
kullanilan dili vb.lerini 6grenmeyi gerektirmektedir.

Orgiite yeni gelen bireyin yukarida belirtilen alanlarda bilgi edinmesinde denetmenler, is arkadaslari
ve mentorler son derece énemli kaynaklardir. Denetmenler, galisanlarin karsilanmayan beklentilerinin
olumsuz etkilerini hafifletir ve 6ziimsenmis, paylasilan yorumlayici bir sistem olusturmaya cahsirlar. is
arkadaslari, yeni c¢alisanin uyum saglamasina ve pargalari birlestirmesine yardimci olurlar; ayrica
denetmen ve mentorler tarafindan yeterince agiklanmayan deger, norm ve beklentileri aciklarlar.
Mentorler ise destek ve 68Ut vererek, iceriden bilgi saglayarak, calisana kogluk yaparak ve onu koruyarak
uyum sirecini kolaylastirirlar. Bunlarin disinda yeni ¢alisan, orgitle ilgili yazili kaynaklari okuma,
deneyimleme ve goézlemleme yoluyla bilgi edinebilir (Ostroff & Kozlowski, 1992).

Sosyallesmenin ne kadar 6nemli ve Uzerinde durulmasi gereken bir konu oldugunu, islevleri agik bir
sekilde ortaya koymaktadir. Soyle ki sosyallesmenin temel islevi, ¢calisanlarda 6rglite adanma ve orgiitsel
sadakat olusturmaktir. Bunlarin disinda bireyin 6rgiite uyumu, basarisi, rol agikhig, kariyerinde ilerlemesi,
is doyumu, iste tutunma da sosyallesmenin islevleridir (Balci, 2003, 2010). Sosyallesmenin islevsel
olmamasi durumunda dislk is doyumu, disiik is motivasyonu, isten ayrilma, rol belirsizligi ve diisik
performans gibi sonuglar ortaya ¢cikmaktadir (Hellriegel & Slocum, 2011). Goruldiigu Gzere sosyallesme,
orgit calisanlarini ve dolayisiyla 6rgiitii olumlu ve olumsuz yonde etkileyebilecek bircok isleve sahiptir.

Orgiitsel sosyallesme, yeni gelen calisani érgiitten biri haline dénistiiriir. Sosyallesmenin basarisiz
olmasi, biyik 6lctide ¢alisanin isten ayrilmasiyla sonuglanmaktadir. Yeni alinan bir ¢alisanin yetistirilmesi
icin yapilan harcamalar distnldigiinde, sosyallesmenin basarisiz olmasinin 6rgiite maliyetinin oldukga
ylksek olacagi aciktir (Balci, 2003).

Orgiitsel Sosyallesmenin Asamalari

noou

ilgili alanyazin incelendiginde sosyallesmenin genellikle, “giris 6ncesi”, “giris” ve “yerlesme” olmak
lUzere U¢ asamali bir siireg olarak ele alindig1 gériilmektedir. Bu asamalar asagida kisaca agiklanmigtir.

Giris 6ncesi agsamasi (umucu sosyallesme)

Bu asama galisanin, géreve baslamadan énce hem meslegi hem de 6rgiti hakkinda bilgi edindigi ve
beklentiler gelistirdigi strectir. Birey bu asamada orgitte neler yapabilecegi, neler kazanabilecegi ve
basarabilecegi lizerine fikirler gelistirir (Nelson, 1987). Bireyin ise baslama siireci 6ncesinde topladigl
bilgiler, hem sectigi kariyere yonelik beklentileri hem de bu kariyerin gerektirdigi 6z-imaji icermektedir
(Chao, 2012). Birey topladigi bilgileri degerlendirirken, girecegi orgiitiin kaynaklari ile kendi ihtiyag ve
becerilerinin ne derece ortustiigini dikkate almak durumundadir. Nitekim basarili insanlar ise
yerlestirilirken bu ortisme ya da uyumu dikkate almaktadirlar (Feldman, 1976). Birey giris 6ncesinde
calisacagl orgiite iliskin bilgileri, 6nceki egitiminden, okuduklarindan, orgitiin web sitesinden, 6rgit
calisanlariyla kurdugu iliskilerden ya da is miilakatlarindan da &grenebilir (Balci, 2003). Ozellikle formal
egitim ve yetistirmeler, bu beklentilerin sekillenmesinde etkili olmaktadir. Ayrica meslektaslar,
mentorler, aile ve arkadaslar tarafindan yapilan informal rehberlikler de bireyin mesleki rolini
6grenmesine yardimci olmaktadir (Chao, 2012). Bu asamada o6rgitiin ve isin gercekgi bir sekilde
degerlendirilmesi son derece 6nemlidir. Orgiitiin gercekei bir sekilde degerlendirilmesi, birey tarafindan
orgitiin hedefleri, iklimi ve felsefesinin tam ve dogru olarak anlasiimasidir. isin gercekgi bir sekilde
degerlendirilmesi ise isin sorumluluklarinin birey tarafindan tam ve dogru olarak algilanmasidir. Isi
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gercekgei olarak degerlendirip gorevine baslayan birey, gérev ve rol bakimindan kendisinden istenen ve
istenmeyenleri daha kolay kesfeder. Dolayisiyla birey beklentilere etkili sekilde cevap verir, bas etme
stratejileri gelistirir, daha az kaygi yasar ve ise daha iyi tutunur. Orgiitii gercekgi olarak degerlendiren
birey ise norm, deger, etkinlikler ve hedefler gibi kiltir 6gelerini daha ¢abuk benimser, kisiler arasi
taleplerin farkinda olur (Nelson, 1987).

Giris agamasi (uyum asamasi)

Bu asama c¢alisanin, érgite girip kendisinden beklenen rol ve gorevleri 6grendigi siireci ifade eder
(Noe, 2005). Orgiitsel sosyallesmenin kalbi bu asamada bulunmaktadir. Bu asama, bireyin yeni érgiitsel
rolline iliskin 6grenme, anlamlandirma ve uyumunu kapsayan bir siregtir (Chao, 2012). Giris asamasinda
calisan, isin gerektirdigi gorevleri 6grenir, yeni beceriler gelistirir, prosedirlere uyum saglar, isle ilgili
arag-gereclerin nasil kullanilacagini 6grenir. Bunun yaninda calisan, kendisine verilen rolii ve bu
cercevede kendisinden beklenenleri netlestirir. Bu esnada belirsizlik ve uyusmazlhk da yasanabilir. is
yasami ve ¢alisma yasami arasinda uyusmazliklar olabilir. Ayrica bu asamada birey yeni iliskiler kurar,
sadece isle ilgili degil, 6rgitteki informal sosyal aglarla da iliskiler gelistirir (Nelson, 1987).

Giris asamasinda 6ne c¢ikan kavramlardan biri “gerceklik soku”dur. Bireyin ise baslamadan 6nce
gelistirdigi beklentiler ile ise basladiktan sonra gordugi gercekler arasindaki uyusmazlik “gerceklik soku”
olarak tanimlanmaktadir (Chao, 2012). Noe (2005), calisanlarin ise baslamadan 6nce gergekgi bilgiler
edinseler dahi c¢ogu kere sok yasadiklarini belirtmektedir. Giris asamasinda calisan, gorevlerini
kavramaya baslar; iste yetismek amaciyla uygun egitimler alir; 6rgitiin uygulama ve prosedurlerini anlar.
Bu zorlu siiregte yardimsever yonetici ve akranlar ¢alisanin isi 6grenmelerinde etkili olurlar. Ozellikle
yOnetici, calisana roliinii anlamada yardimci olma, orgiit hakkinda bilgi verme, galisanin yasadigi stres ve
benzeri olumsuzluklara anlayis gésterme gibi yollarla etkili iletisim kurabilir ve onun yasadig soku
azaltabilir (Noe, 2005).

Yerlesme asamasi (rol yénetimi)

Bu asama calisanin “disaridan biri” olmaktan ¢ikip tam anlamiyla 6rgiitiin bir pargasi, bir tGyesi oldugu
surectir (Balci, 2003). Calisanlar yerlesme asamasinda isin gerekleri ve sosyal iliskiler konusunda
kendilerini rahatlamis hissederler; asiri is yuki, is belirsizlikleri gibi karmasik durumlarin Ustesinden
gelmeye baslarlar (Noe, 2005). Feldman (1981), bu asamada yasanan degismeleri séyle 6zetlemektedir:

e Rol beklentilerinin netlesmesi. Agik ya da ortlli olarak galisma grubuyla hangi gorevlerin yapilacagi,
gorev oOncelikleri ve zaman ayirma gibi konularda uzlasmaya varilir; kisisel yasam ve is yasami
arasindaki catismalar ile kisiler arasi catismalarla bas etmek i¢in karsilikli kararlar alinir.

e Gorevde uzmanlasma. isin gerektirdigi gorevler o6grenilir, dzgiiven kazanilir ve siirekli olarak
performans dizeyi ylikseltilir.

e Grup deger ve normlarina uyum saglama. Akranlarin sevgisi ve guveni kazanilir, grubun norm ve
degerleri benimsenir, grup kiltlirtine tatmin edici diizeyde uyum saglanir.

Calisanlarin bu sosyallesme asamalarini basari ile tamamlamalari son derece 6nemlidir; aksi takdirde
drgitlerine gerekli katkiyi saglayamazlar. Ornegin is arkadaslariyla iliskiler gelistiremeyen bir calisan,
ran gelistirme ya da misteri hizmetlerini diisinmek yerine iyi iliskiler kurmak igin zamanini harcar (Noe,
2005).

Egitim Orgiitlerinde Sosyallesme

Egitim orglitleri baglaminda oOrglitsel sosyallesme, egitim calisanlarinin okulun etkin Gyeleri olmasi
sirecidir. Okulda sosyallesme, okul ile egitim calisani arasinda bir halkadir; egitim calisaninin okul
kilthriini benimsemesi, okuldaki roliinii edinmesi, is tutum ve davranislarini kazanmasi ve gorev
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kimligini insa etmesidir (Kartal, 2007). Bir¢ok orgiitte oldugu gibi egitim orgitlerinde de sosyallesmenin
birinci asamasi meslege girmeden 6nce hizmet 6ncesi egitim ile ikinci asamasi ise okulda galismaya
baslayinca gergeklesir. Egitim orgltiine girmeden 6nceki sosyallesme deneyimleri ile 6rgiitiun istekleri
¢ogu kere ayni degildir. Bu ylizden okulda yeni géreve baslayan ¢alisan, kendi sosyallesme deneyimlerini
birakarak yeni ¢alismaya basladigi okulun beklentileri dogrultusunda uyum goéstermek durumunda kalir
(Deal & Chatman, 1989).

Bir egitim 6rgiti olarak okulda sosyallesme, 6rgit Gyelerinin (yonetici, 6gretmen, 6grenci) okulun
deger ve normlarini 6grenmesi ve bunlara uymasi siirecidir. Sosyallesme, okul yoneticisinin isini ve
tepkisini (koruyucu ya da yenilikci) sekillendirir. Ogretmenlerin sosyallesmesi; mesleki deger, tutum ve
ilgilerini kabul etme ve bunlarin “nasil degistirilecegini 6grenme” yi kapsar (Memduhoglu, 2008).

Tark Milli Egitim Sistemi’'nde o6rgltsel sosyallesme etkinlikleri, temel egitim, hazirlayici egitim
(oryantasyon egitimi) ve hizmet ici egitim programlari yaninda egitim programlari disindaki formal ve
informal sosyallesme araclar vasitasiyla gerceklestirilmeye calisiimaktadir. Egitim orgitlerinde
sosyallesme, yasam boyu siiren bir stirectir. Egitim calisanlari bu sirecte sadece alici degil, aktif katilimci
roliindedir (Balci, 2003).

Ogretmenlerin Sosyallesmesi

Egitim oOrglitlerinde genis bir insan kesimiyle iletisim ve etkilesim icinde bulunan 6gretmenlerin
sosyallesmesi, diger mesleklerden farklilik gostermekte (Garip, 2009) biyik bir 6nem arz etmektedir.
Orgiitsel sosyallesme, &gretmenlerin mesleki yasami boyunca ayni pozisyonda kaldiklarinda, st
makamlara gecislerinde veya baska bir okula nakillerinde yasanan bir siire¢ olmaktadir. Ogretmenlerin
hizmet 6ncesi egitimleri, hizmet icinde okuldaki deneyimleri ve katildiklari kurslar vb. etkinlikler onlarin
beklenen egitimci haline gelebilmeleri icin gereklidir (Kartal, 2003).

Ogretmen sosyallesmesi arastirmalari, bireylerin 6gretmen toplulugunun bir {yesi olma siirecini
aciklayan bir ¢alisma alanidir (Zeichner & Gore, 1989). Genel anlamda 6gretmenlerin sosyallesmesi,
O0gretmenlerdeki her turlli degisimi ifade eder. Bu bakimdan 6gretmen sosyallesmesi, goreve yeni
baslayan 6gretmenin okuldaki 6gretmen arkadaslariyla, yoneticileriyle etkilesimleri sonucu gelistirdikleri
degerler, davranislar, tutumlar ve uygulamalara yonelik ilkeleri 6grenmesi, tanimasi ve kiltiirlenmesi
olarak da tanimlanabilir (Giglii, 1996). Ogretmenlerin meslek yasaminda siirekli bir degisim igerisine
girmesi, yeni sorumluluklara girismesi ve ilerlemesi i¢in ugrasmasi gerekir. Bu agidan sosyallesme
O6gretmenin meslek yasaminda sireklilik gosterir (Lacey, 1988). Kartal (2007), egitim orgitlerinde
sosyallesme siirecini egitim ¢alisaninin okuldaki roliinii edinmesi, okul kiltirini benimsemesi, is tutum
ve davraniglarinin olusmasi ve yeni gérevsel kimligini kazanmasi olarak tanimlamigtir.

Ogretmen sosyallesmesinin {iniversite egitiminden baslayip, okul yasaminin gereklerini 6grenmeye
ve okul yasamini gelistirmeye varan uzun bir siireci kapsadigi soylenebilir. Ogretmenler, meslege
girdiklerinde ya da yeni 6gretmenler 6grencilikten 6gretmenlige gectiklerinde bir statli degisimine
ugrarlar. Bu cercevede 6gretmenler, zamanla meslege uyum saglarlar; 6gretmen olarak etkinliklerini
yansitan bir dizi fonksiyonel beceri gelistirirler, is doyumu saglarlar ve uzun dénemli kariyer gelisimine
girisirler (Balci, 2003). Blase’e (1985) gore 6gretmen sosyallesmesinin su U¢ temel gostergesi vardir
(cited in: Kartal, 2007); 1) diger okul personeli ile olumlu iliskiler kurma, 2) temel degerleri 6grenme ve
3) 6grencilerin problemlerinin ¢éziiminde yardimci olmadir. Ayrica 6gretmenlerin sosyallesmesinin de
iki yonli bir siirec oldugu ortadadir. Ogretmenin sosyallesmesinde sadece &rgiitiin 6gretmeni etkilemesi
s0z konusu olmaz; yeni 6gretmenin de girdigi 6rgilitli bir dereceye kadar etkilemesi s6z konusudur.

Ogretmenlerin sosyallesme siireci, onlarin mesleki deger ve normlari 6grendikleri hizmet &ncesi
doénemde (lniversite egitimi doneminde) baslar. Bu dénemde 6gretmen adaylari, 6gretim modellerini
icsellestirir, uygulama ve ideallerini, bilgi donanimini ve meslek ahlakini sekillendirirler (Hoy & Woolfolk,
1990). Ogretmenlerin mesleklerindeki ilk yil, en kritik ve en giic dénemdir (Giiglii, 1996; Veenman,
1984). Bu gecis doneminde Ogretmenler, gelecekteki basarilarinin temelini sekillendirecek beceri ve
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aliskanliklart kazanmaya baslarlar. Ayrica pek c¢ok 06gretmenin meslegine iliskin bakis acisi da
sekillenmeye baslar (Balci, 2003). Hizmet 6ncesi 6gretmen egitim programindan mezun olanlar ne kadar
basarili olurlarsa olsunlar, géreve basladiklarinda uygulama alaninin problemleri ile karsi karsiya kalirlar.
Butin mesleklerde oldugu gibi 6gretmenlik mesleginde de ozellikle ilk yil, uyum veya 6grencilikten
ogretmenlige gecis glicliklerinin yasandigi bir donemdir (Korkmaz et al., 2004).

Kanunlar ¢ercevesinde hazirlanan yonetmeliklere gére 6gretmenlerin okul sistemine uyumlari, baska
bir ifadeyle orgitsel sosyallesmeleri gergeklestiriimeye calisiimaktadir. Bu amagla hizmet ici egitimler
verilmektedir (M. C. Yildinm, 2012). Hizmet ici egitim meslege giriste stajyerlik/adaylik egitimi adi
altinda, meslegi yerine getirirken de bilgi tazeleme, mesleki nitelik ve yeterlikleri artirma, yeniliklere
uyarlama, alan degistirme gibi amaglarla yapilabilmektedir (Celikten et al., 2005). Goreve yeni baslayan
O0gretmenler 2423 sayili “Milli Egitim Bakanhgi (MEB) Aday Memurun Yetistiriimesine Dair Yonetmelik”e
gbre aday memur olarak kabul edilirler ve bir yil siren bu sirecte temel, hazirlayici ve uygulamali egitim
programlarina tabi tutulan aday 6gretmenin, sosyallesme siireci resmen baslamis olur (MEB, 1995).

Goruldugu gibi Tiark Egitim Sistemi'nde Ogretmenlerin sosyallesmesi genellikle temel egitim,
hazirlayici egitim ve hizmet ici egitim programlari gibi formal etkinliklerle saglanmaktadir. Bu egitimlerin
yani sira sosyallesme siireci, mevzuata baglh olarak yoneticiler, mifettisler ve kidemli meslektaslarla
desteklenmektedir. Yeterli bir yetistirme ve saglkl bir secimden gegmeden meslege yeni giren bir
O6gretmen, bir yillik stajyerlik donemi boyunca yetistiriimeye ¢alisiimaktadir (Memduhoglu, 2008). Ancak
sosyallesme siirecinde verilen formal egitimler slrecin basarisi igin yeterli degildir. Bu nedenle
sosyallesme, tim calisma siirecinin bir parcasi olmali, 6zellikle yoneticiler ve kidemli ¢calisanlar da bu
sirecte gorev almal, davranislariyla yeni gelenler icin model olusturmalidirlar (C. Cahk, 2006).
Ogretmenlerde sosyallesme, gdreve yeni baslamis 6gretmenlerin pedagojik, teknik, beceri ve disipline
dayal konu alanlarini 6grendikleri bir sire¢ olmaktan daha fazladir. Cliinkl glinUimizde goreve yeni
baslayan 6gretmenlerden istekli olmalari, okula yeni 6gretim distinceleri getirmeleri ve disipline katki
saglamalari beklenmektedir (Balci, 2003). Turk Egitim Sistemi'nde yeni 6gretmenlerin, aldiklari hizmet
oncesi egitim, katildiklari kisa sdreli kurslar, gecirdikleri denetimlerle sosyallesmeleri saglanmaya
cahisilmaktadir. Ancak bu formal etkinliklerin yetersiz kaldigi ¢ogu durumda Ogretmenler informal
gruplara dahil olmakta ve grup uyelerinden ihtiya¢ duyduklari yardimi alarak sosyallesme siireclerini
hizlandirmaktadirlar.

Buraya kadar vyapilan tartismalar sosyallesmenin, oOzellikle de bu c¢alismada konu edilen
o6gretmenlerin sosyallesmesinin ne denli 6nemli oldugunu gostermektedir. Ne var ki sosyallesme konusu
Tirk Egitim Sistemi’nde 2000’li yillara dogru calisiilmaya baglanmistir. Bu kapsamda genellikle 6gretmen
ve yoneticilerin sosyallesme diizeylerini belirleyen nicel arastirmalar (Kiligoglu & Yilmaz, 2013; Vural,
2015), kullanilan strateji ve taktiklere iliskin arastirmalar (Ugurlu et al., 2011) ve derleme ¢alismalarinin
(Balci, 2003; T. Calik, 2003) yapildigi gériilmiistiir. Ote yandan 6gretmenlerin sosyallesme siirecini ortaya
koymaya calisan sinirli sayida nitel arastirma (Burgaz et al., 2013; Ozgan, 2013) vardir. Bu arastirmalarda
sosyallesme slireci genel bir bakis agisi ile degerlendirilmis olup, slirecin li¢ asamasini da dikkate alarak
irdeleyen herhangi nitel bir arastirmaya rastlanilmamistir. Oysa 6gretmenlerin 6grencileri hatta toplumu
etkileyen ¢ok 6nemli aktorler olduklari g6z énlne alinirsa onlarin is doyumu ve o6rgiitsel baghhk gibi
olumlu gelismeler gostermeleri icin yasadiklari sosyallesme sirecinin iyi anlasilmasi gerektigi
soylenebilir. Dolayisiyla bu arastirmanin farkh bir bakis agisiyla 6gretmenlerin sosyallesme sirecine
iliskin derinlemesine bilgi vererek alandaki mevcut boslugu doldurmasi umulmaktadir. Ayrica bu
arastirmada 6gretmenlerin sosyallesme sirecinde yasadiklari zorluklar, ilgililerden (okul yonetimi, MEB
vb.) beklentileri ve 6nerileri hakkinda ulasilan sonuglar uygulama alanina 6nemli katkilar getirebilir. Soyle
ki goreve yeni baslayan 6gretmenler, meslektaslar, okul yonetimi ve MEB sosyallesme siirecinin daha
etkili bir sekilde gergeklesmesi icin neler yapmalari gerektigi hakkinda fikir sahibi olabilirler.

Bu cercevede arastirmanin amaci, Ankara ili kamu ve 6zel ilkokul 6gretmenlerinin mesleki ve érgiitsel
sosyallesme yasantisini ortaya koymaktir. Bu amag¢ dogrultusunda sosyallesmenin giris 6ncesi, giris ve
verlesme asamalarinin her birinde 6gretmenlerin nasil bir sire¢ yasadiklarinin betimlenmesi
hedeflenmektedir.
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Yontem

Bu basghk altinda arastirmanin modeli, calisma grubu, veri toplama araci, verilerin toplanmasi ve
analizi hakkinda bilgi verilmistir

Arastirma Modeli

Ankara ili kamu ve &zel ilkokul 6gretmenlerinin érgiitsel ve mesleki sosyallesme yasantisini ortaya
koymayi amaglayan bu calisma, nitel arastirma yaklasimlarindan biri olan fenomenolojik desenle
ylratialmistir. Fenomenoloji arastirmalarinda bir kavram ya da olguyla ilgili bireylerin yasamis oldugu
deneyimlerin ortak anlami tespit edilmeye ¢alisilir. Baska bir ifadeyle bireylerin neyi, nasil
deneyimledikleri konusunda butiincil bir betimleme vyapilir (Cresswell, 2013). Nitekim nitel
arastirmalarin 6ziinde gozlem, gériisme ve dokiiman analizi gibi yollarla algi ve olaylarin gergekgi ve
bitiuncul bir sekilde ortaya konulmasi s6z konusudur (A. Yildirrm & Simsek, 2013). Bu baglamda
fenomenolojik ¢calismalarda sik¢a kullanilan nitel arastirma tekniklerinden yari yapilandirilmis goriisme
yoluyla veriler toplanmistir. Yari yapilandirilmis gériisme tekniginde katilimciya sorulacak sorular
o6nceden hazirlanir; ancak gériisme esnasinda gereken durumlarda yan veya alt sorular sorularak detayli
bilgiler elde edilebilir. Yari yapilandiriimis gorisme teknigi sagladigi bu esneklik ile egitimbilim
arastirmalarinin dogasina oldukg¢a uygundur (Tirntkll, 2000).

Calisma Grubu

Arastirmanin ¢alisma grubu, Ankara ilinde gdrev yapan bes kamu ilkokulu dgretmeni ve bes ozel
ilkokul ©6gretmeni olmak (izere 10 kisiden olusmaktadir. Katiimci olarak secilen 0Ogretmenler
“maksimumum cgesitlilik orneklemesi” ve “6lglt 6rnekleme” tekniklerine gore belirlenmistir. Katihmcilar
gonillilik esasina dayali olarak farkli kamu ve 6zel okullarda goérev yapan 6gretmenler arasindan
secilmistir. Sosyallesme siirecinde ilk bes yilin olduk¢a 6nemli olmasindan yola gikarak bes yil ve lizerinde
kideme sahip O0gretmenlerle goriismeler yapilmistir. Bes yil ve (zerinde kideme sahip olma kosulu
arandigi icin galisma grubu o6lciit 6rnekleme teknigine gore belirlenmistir. Ayni zamanda katilimcilarin
cinsiyet, kidem vb. agisindan farkli demografik 6zellikteki 6gretmenlerin temsilini saglamasina 6zen
gosterilmistir. Bu yonlyle de calisma grubu maksimumum cesitlilik 6rneklemesi teknigine goére
belirlenmistir. Katihmcilarla ilgili cesitli kisisel bilgiler Tablo 1’de gosterilmektedir.

Tablo 1'de gorildagi gibi katihmcilarin yedisi kadin, ligl ise erkektir. Benzer sekilde katilimcilarin
yedisi lisans, Ug¢li ise ylksek lisans mezunudur. Ayrica katilimcilarin ¢ogunlugu egitim fakiltesi
mezunudur; ancak grupta iktisat ve fen-edebiyat fakilteleri mezunu 6gretmenler de vardir.

Tablo 1.
Katilimcilara iliskin Betimsel istatistikler.
Cinsiyet Kadin 7
Erkek 3
5-10 yil arasi 4
Kidem 11-20 yil arasi 3
21 ve Gzeri 3
Egitim 8
Mezun olunan fakilte Fen-Edebiyat 1
iktisat 1
e Lisans 7
Ogrenim durumu Yiksek lisans 3
- Ozel okul 5
Calisiimakta olan kurumun tari Resmi okul 5
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Veri Toplama Araci

Arastirmada veri toplama araci olarak arastirmacilar tarafindan gelistirilen “yari yapilandiriimis bir
gorisme formu” kullaniimistir. Bu form iki bolimden olugmaktadir. Birinci bolimde katilimcilara dair
kisisel bilgiler yer alirken, ikinci bélimde 6gretmenlerin sosyallesme siirecinin asamalarina iliskin sorular
yer almaktadir. Gorlisme sorulari ilgili literatlir taranarak hazirlanmis ve egitim alaninda uzman yedi
kisinin goriisiine sunulmustur. Uzmanlardan ikisi egitim yonetimi alaninda profesor, ikisi egitim yonetimi
alaninda arastirma gorevlisi, biri 6lgme ve degerlendirme alaninda arastirma gorevlisi, biri 6gretmen, biri
MEB’de egitim uzmani olarak gérev yapmaktadir. Uzman gorisleri ¢ercevesinde diizenlenen gérisme
sorulari pilot uygulama yapilarak test edilmistir. Bu kapsamda 12 yillik kideme sahip kadin bir kamu
ilkokulu 6gretmeni ve 7 yillik kideme sahip erkek bir 6zel ilkokul 6gretmeni ile gdriisme yapilmistir. Pilot
gorismelerden sonra iki sorunun ifade sekli degistirilmis, bir soru formdan ¢ikarilmis ve bdylece
gorisme formuna son hali verilmistir. Pilot uygulamaya katilan 6gretmenler calisma grubuna dahil
edilmemistir.

Verilerin Toplanmasi

Katilimcilarla yapilan gérismelerde izine dayal ses kaydi yapilmistir. Ancak ses kaydi yapilmasina izin
vermeyen Ug katilimci ile yapilan goriismeler, not tutularak kayit altina alinmistir. Sonrasinda yapilan ses
kayitlari, kagida dokulmis, gériismelerinin not tutuldugu Ug katilimcinin gorisi ile birlestirilmistir.

Verilerin Analizi

Elde edilen veriler lizerinde betimsel ve igerik analizi birlikte yapilmistir. Betimsel analiz 6nceden
belirlenen kategoriler cercevesinde verilerin ézetlenip yorumlandigi analiz seklidir. icerik analizi ise
veriler Uzerinde derinlemesine galismayi, kavram ve kategorilere ulasmayi amaglayan analiz tirtdir (A.
Yildirm & Simsek, 2013). Gérisme formu sorularinin bazilarinda énceden kategorilendirmeler yapilmis
ve veriler belirlenen bu kategorilere gore sunulmustur. Bu yoniyle betimsel analiz s6z konusudur. Bazi
sorularda ise Oonceden kategoriler belirlenmemis elde edilen veriler lzerinde kategorilendirmeler
yapilmistir. Bu sekliyle de icerik analizi yapiimistir. Veri analizi gecerligi icin katihimcilarin gorislerine
sadik kalinmis; kod ve kategorilerin katilimci gorisleriyle tutarlihigi gozetilmistir. Ayrica veri analizi
gecerligi icin bazi katihmci goérusleri dogrudan aktariimistir. Veri analizi givenirligine yonelik ise
arastirmacilarin birbirinden bagimsiz yaptiklari kod ve kategoriler karsilastiriimis, sonunda {zerinde
uzlasmaya varilan kod ve kategoriler kullanilmistir. Katilimcilarin gorisleri verilirken kamu okulu
dgretmenleri icin K1-K5; dzel okul 6gretmenleri icin ise 01-05 kisaltmalari kullaniimistir.

Bulgular

Ogretmenlerin, orgiitsel sosyallesmenin giris, uyum ve yerlesme asamalarina iliskin verdikleri
yanitlarin analiz sonuglari, 6rgltsel sosyallesmenin bu li¢c asamasinin altinda verilmistir.

Orgiitsel Sosyallesmenin Giris Asamasina Yonelik Bulgular

Katihmcilarin, “Goreve baslamadan once okul hayatina iliskin beklentileriniz nelerdi?” sorusuna
verdigi yanitlara iliskin analiz sonuglari, Tablo 2’'de gosterilmektedir.

Tablo 2’de gorildiigu gibi 6gretmenler gbreve baslamadan 6nce okul hayatiyla ilgili olarak goérece en
fazla okul kosullari, okul yonetimi ve 6grencilere iliskin beklentiler kategorilerinde goriis belirtilmislerdir.
Ayrica kamu okulu 6gretmenleri, meslektaslarina yonelik beklentilerinin oldugunu belirtirken, 6zel okul
o6gretmenleri bu kategoride goris belirtmemislerdir. “Diger” kategorisinde bir 6gretmen, okula iliskin
beklenti olusturacak bir bilince sahip olmadigini ifade etmistir. Bu bulgu oldukg¢a diisindirici ve
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Gzerinde tartisiimasi gereken bir konudur. Clinkii bu durum, Ogretmen adayinin meslegini
6nemsememesinden ve/veya egitim fakiltelerinin bu bilinci 6gretmene kazandiramamasindan
kaynaklanabilir.

Tablo 2 incelendiginde goreve baslamadan 6nce 6gretmenlerin okul hayatina iliskin beklentileri
genellikle olumlu olmasina karsin, olumsuz ama daha gergekei beklentiler de séz konudur. Ornegin ilgi
gosteren, rehberlik eden ve iletisimi gigli bir yonetim, okulun fiziki sartlarinin yeterli olmasi, destek
veren ve yardimci olan velilerin olmasi gibi son derece iyimser beklentilerin yaninda, resmi bir yonetim,
okulun yetersiz kosullarinin olmasi ve velilerle ugrasmanin zor olmasi gibi daha gergekgci beklentiler de
s6z konusudur. Okul hayatina iliskin beklentilere yonelik bir 6gretmen su ifadeleri kullanmistir:

01: “...Ogrencilerin sizi her zaman dinleyecegini, her zaman saygi gérecedinizi diisiiniiyorsunuz.
Velilerin size yardim edecedini diisiiniiyor ve destek olacaklarina inaniyorsunuz. Okul yénetiminden de
rehberlik etmesini bekliyorsunuz. Bu nedenle (istlerinizin sizden daha bilgili ve deneyimli olacadi inancini
tasiyorsunuz. ”

Tablo 2.

Ogretmenlerin Géreve Baslamadan Once Okul Hayatina iliskin Beklentilerine Yénelik Gériisleri.

Ana f

Kategori  Kategori Alt kategori (k-6)
Okul ® Yonetimin ilgi gostermesi (K4) 6
y6netimine e Yénetimin halkla iletisim kurmaya yardimci olmasi (K4) (2-4)
iligkin e Yonetimin giicli/iyi bir iletisime sahip olmasi (82)
beklentiler e Yonetimin rehberlik etmesi (01)

© Resmi bir ydnetim (02)
e Daha deneyimli ve bilgili istlerin olmasi (01)

Okul e Okulun fiziki sartlarinin iyi olmasi (05) 7
kosullarina e Yetersiz sartlara sahip bir okul (Ogretmen agiginin olmasi, (3-4)
iliskin 6gretmensiz bir okul) (K3)

beklentiler o Sicak bir okul iklimi (K4)
o Fiziksel donanimi dusiik bir okul (K4)
e Okulun fiziki sartlarinin yeterli olmasi (01)
o Ogretim materyallerinin yeterli olmasi (01)
e Staj vb. donemlerde gorilen okullardakine benzer zor
sartlarin olmamasi (01)

Meslektaglara e Meslektaslarin ilgili olmasi (K4) 3
iligkin o Meslektaslarin yardim sever olmasi (K4) (3-0)
beklentiler o Meslektaslarin kol kanat germesi (rehberlik etmesi) (K4)

Ogrencilere o Ogrenmeye hevesli 6grenciler (K2) 5
iligkin o Ogrenme becerisi yiiksek 6grenciler (K2) (2-3)
beklentiler o Ogrencilerin saygi géstermesi (01)

o Ogrencilerin durumlarinin iyi olmasi (05)
o Ogretmenini dinleyen égrenciler (01)
Velilere iliskin e Velilerden olumlu davranislar ggrme (K1) 4
beklentiler e Ogretmene destek veren veliler (01) (2-2)
o Velilerle ugrasmanin zor olmasi (02)
o Ogretmene yardimci olan veliler (K1)

Ogretmenlerin okul hayatina iliskin beklentileri

Diger e Okula iliskin beklenti olusturacak bilince sahip olmama (K5) 4
e Okula iliskin ¢ok buyiik beklentiler (05) (2-2)
e Her seyin mikemmel olmasi/gullik gulistanlik olmasi (K2,
05)
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Katihmcilarin, “Meslege (meslegin sagladigi otonomi, yaraticilik, degerlere uygunluk, topluma-insana
yararhlik, vb.) iliskin beklentileriniz nelerdi?” sorusuna verdigi yanitlara iliskin analiz sonuglari Tablo 3’te
Ozetlenmistir.

Tablo 3’te de goruldugi gibi katihmcilarin meslege iliskin beklentileri saygi ve deger gérme, etkili bir
ogretmen olma, cevre ve topluma faydali olma ve 06gretim konusunda Ozerk olma seklinde
siralanmaktadirlar. Ogretmenlerin géreve baslamadan dnce meslege iliskin beklentilerine yénelik bir
o6gretmenin ifadeleri séyledir:

K2: “...Ogrenciler géziinde Tanri gibi bir sey olacagdimi diisiiniiyordum. Veliler igin de ayni sey gegerli.
Biz égrenciligimizde 6gretmenlerimizden korkarak, ¢cekinerek biiyiidiik. Hep dyleydik. Ama hani benim
6grencilerim benden korkacak diye bir hisse girmedim. Sadece 6nemli birisi olmak...”

Tablo 3.

Ogretmenlerin Géreve Baslamadan Meslede iliskin Beklentilerine Yénelik Gériisleri.

Ana f

Kategori  Kategori Alt kategori (k-6)
Saygi ve e Ogretmenligin yiice ve saygin bir meslek olmasi (K2, K5, 01, 17
deger 05) (8-9)
gérme e Ogrencilerin gdziinde saygideger olma (K2, 01, 05)

e Yonetimden saygi gérme (K2,05)

e Ozel olma (K2)

e Velilerden/insanlardan saygi gérme (K2, 01, 04, 05)
o Onemli olma (bdlge ve 8grenciler igin) (K2, K3)

e insanlarin goziinde degerli olma (01)

Etkili bir o idealist bir dgretmen olma (K1, K4, 01, 02) 16
6gretmen e Ogrencilerin korkmadigi bir 6gretmen olma (K2) (10-6)
olma o Ogrenciye siddet uygulamayan bir 6gretmen olma (K2)

e Ogrenciyle iyi iletisim kurabilme (K2)

e Ogrenciyle ilgilenme (K4)

e Ogrencinin seviyesine inebilme (K4)

e Yeni gelismeleri/gtincel bilgileri takip eden bir 6gretmen olma

(01)

e Yeni ydntem ve teknikleri uygulayan bir 6gretmen olma (01)

e Dersi etkili sekilde isleme (K2)

e Ezberci bir 8gretmen olmama (01)

e lyi bir 6gretmen olma (K2)

e Ogrencilere faydali olma (K2)

e Yaratici bir 6gretmen olma (01)
Cevre ve o Koyle (velilerle ilgili) sorunlari giderme (K3) 12
topluma e Kdydeki insanlarla etkili iletisim kurma (velilerle) (K3, K4) (5-7)
faydaliolma e Kgyiin en biiyiik amiri olma (K3)

e Kéyiin/toplumun lideri olma (K4,01)

e Cevrede olumlu ydnde degisiklikler yapma (01)

e Cevrede farklilik yaratma (01)

e Topluma faydali olma (01, 02, 03, 04)
Ogretim e Kontroliin 6gretmende olmasi (01) 3
konusunda e Sinif kontrolinii saglamada 6zerk olma (01) (0-3)
6zerkolma o Ogretme yontem ve teknikleri konusunda 6zerk olma (01)

Ogretmenlerin meslege iliskin beklentileri
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Katihmcilara lisans egitimi siresince aldiklari egitimin, okul hayatina ve meslege hazirlamada ne
Olglide etkili oldugu soruldugunda yedi Ogretmen, lisans egitiminin, meslege ve okul hayatina
hazirlamadigini, g 6gretmen ise iyi dlgide hazirladigini belirtmistir. Konuyla ilgili bir 6gretmen su
ifadeleri kullanmistir:

K2: “Ben mesledi meslede basladiktan sonra 6§rendim. Universite yillarinda biz sayfa sayfa plan
hazirliyorduk. O§retmenlik bizim icin sadece plan hazirlamakti. .... Sonra staja basladi§inizda é§retmenin
biri “bunlari gegin, bunlar 6nemli degil, siz meslege basladiginizda gdreceksiniz. Pratik farkli, bu
o6grendikleriniz farkh bir sey.” demisti. Gercekten de dyle oldu. Ciinkii ben liniversite hayatimda
6grendidim hicbir seyi uygulamiyorum.”

Katilimcilarin, “Mesleginiz hakkinda bilgi almak igin ya da kendinizi 6gretmenlige hazirlamak igin
lisans egitimi disinda neler yaptiniz?” sorusuna verdigi yanitlara iliskin analiz sonuglari Tablo 4’te
belirtilmistir.

Tablo 4.
Ogretmenlerin Géreve Baslamadan Once Lisans Egitimi Disinda Mesleki Bilgi Kazanmak Amaciyla
Yaptiklar: Faaliyetlere iliskin Gériisleri.

Ana f
Kategori  Kategori Alt kategori (k-6)
Kitap ve e Egitimle ilgili kitaplar okuma (K1, K3, K5) 11
sureli e Gelisim kitaplari okuma (K2) (8-3)
yayinlari o Cocuk psikolojisiyle ilgili kitaplar okuma (K4)
okuma ¢ Pedagojik kitaplar okuma (K4)

o Sinif yénetimi ile ilgili kitap okuma (02)

ko e internetten giincel bilgileri takip etme (K5, 02)

‘a; e Makale okuma (K5,02)

'T(_g ilgili kurs ve e Ozel dersler alma (04) 7
5, seminergibi e Dershanede galisma (04) (3-4)
£ programlara e Sertifikali programlara katiima (02)

S katilma e Sinif ydnetimi gibi egitim alaninda seminerlere katilma (K5, 02)

e ingilizce kurslarina gitme (K5)
e Drama kursuna gitme (K5)
Diger e Tecribeleri insanlara/égretmenlere sorma/iletisim kurma (K1, K3, 4
05) (3-1)
o Nasil faydal bir 6gretmen olabilirim diye zihin yorma (K1)

Ogretmenlerin mesleki bilgi kazanmak amaciyla

Tablo 4’te goruldugi Gzere 6gretmenler lisans egitiminin disinda géreve baslamadan 6nce kitap ve
sureli yayinlari okuma, ilgili kurs ve seminerlere katilma gibi yollarla mesleki bilgi edinmislerdir. Ayrica
o6gretmenlerin tecribeli insanlara sorma ve faydali bir 6gretmen olmak igin zihin yorma gibi diger yollara
basvurduklari da goriilmektedir. Bu kapsamda bir 6gretmen su ifadeleri kullanmistir:

K5: “Seminerlere katildim. Caddas drama kurslarina, bes kursa gittim. Sinif yénetimi kurallari
seminerine ve Ingilizce kurslarina gittim. internet, kitap ve editim dergilerini halen takip ediyorum. ”

Katihmcilarin “Calisacaginiz okul hakkinda bilgi edinmek icin neler yaptiniz?” sorusuna verdigi
yanitlara iliskin analiz sonuglari Tablo 5’te gosterilmektedir. Tablo 5'te goruldigi gibi 6gretmenler, ilgili
orgut ve kisilere sorarak ya da internetten arastirmalar yaparak okul hakkinda bilgi edinmislerdir. Bunun
disinda okul hakkinda bilgi edinmek igin caba géstermeyen ya da ¢abalarina ragmen herhangi bir bilgiye
ulasamayan 6gretmenler de s6z konusudur. Bu konuda bazi 6gretmenlerin ifadeleri séyledir:
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02: “Calisacagim okulla ilgili fikrimi ilk énce orda calisan bir arkadasimdan almistim. Yani yiiz yiize
konusmustum, yakin bir arkadasimdi...”. K1: “Okul belli oldugunda arastirmadim, dogrudan gittim.

Clinkii mecbursun, baska bir sansin yok ki. ”

Tablo 5.
Ogretmenlerin Calisacaklari Okul Hakkinda Bilgi Edinme Faaliyetlerine iliskin Gériisleri.
f

Ana Kategori Kategori Alt kategori (k-0)
Ogretmenlerin ilgili 6rgiit e Cevreden sorma (O5) 5
atandiklari okul ve kisilere e Ogretmen arkadaslardan sorma (02, 05) (2-3)
hakkinda bilgi sorma e Aileden sorma (K1)
edinme e Okulu arayip bilgi alma (K5)
faaliyetleri Diger e Okul hakkinda bilgi almak icin herhangi bir girisimde 5

bulunmama (K1, K4) (4-1)

e internetten arastirmalar yapma (K5)
e Herhangi bir bilgiye ulasamama (K2, O3)

Orgiitsel Sosyallesmenin Uyum Asamasina Yonelik Bulgular

Katihmcilara “Aday o6gretmenlik slrecine basladiginizda bir gerceklik soku yasadiniz mi?” diye
soruldugunda o6gretmenlerden (gl, gerceklik soku yasamadigini belirtirken, yedi 6gretmen sok
yasadigini belirtmistir. Bu cercevede o6gretmenlerin gerceklik soku yasama nedenleri Tablo 6’da
belirtilmistir.

Tablo 6.

Ogretmenlerin Aday Ogretmenlik Siiresinde Gergeklik Soku Yasama Nedenlerine iliskin Gériisleri.

Ana f

Kategori  Kategori Alt kategori (k-6)
Zorlu okul ve o Sinifin kalabalik olmasi (K2) 8
cevre sartlari o Eve is gotiirmek zorunda kalma (01) (5-3)

e Okul ve gevresinin ¢ok koti kosullarinin olmasi (K2)
e Yogun ¢alisma kosullari (K5, 05, 01)

% o Zorlu koy kosullari (K4)
'?g) e Kalacak yer sikintisi (K4)
< Kativeilgisiz e Yoneticilerin rehberlik etmemesi (01) 3
E yonetim e Yoneticilerin patron gibi davranmasi (01) (0-3)
é" e Yoneticilerin asiri resmi davranmasi (01)
2 Meslektaslar e Meslektaslarla iletisim kuramama (K5) 4
Q. arasiiletisimsizlik e Meslektaslar arasinda yikici bir rekabet olmasi (01) (2-2)
E—‘ ve yikici rekabet e Meslektaslarin yonetime bilgi ugurmasi (K5, 01)
S Ogrenci o Ogrencilerden yeterli saygi gorememe (01) 3
& saygisizlig e Ogrencilere nasil davranacagini bilememe (K5) (1-2)
£ o Ogrencilerin gizli patron olmasi (01)
% Tecriibe eksikligi e Teori ile uygulamanin drtiismemesi (02) 4
£ veteori-pratik e Tecribe eksikligi (02) (2-2)
= uyusmazhig o Neyi nasil yapacagini bilememe (K2)
‘O e Velilere nasil davranacagini bilememe (K5)

Diger ¢ Meslekte beklenilen dzerkligin olmamasi (01) 3

e Ogretmen yaraticihginin kisitlanmasi (61) (0-3)

o Velilerin gereginden fazla okul islerine karismasi (01)
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Tablo 6’da goruldiigu gibi zorlu okul ve gevre sartlari, meslektaslar arasi iletisimsizlik ve yikici rekabet,
tecriibe eksikligi ve teori-pratik uyusmazlig, 6grenci saygisizig, kati ve ilgisiz yonetim, 6gretmenlerin
gerceklik soku yasamalarinin baglica nedenleridir. Bunlarin disinda beklenilen 6zerkligin olmamasi,
yaraticihgin kisitlanmasi ve velilerin okul iglerine asirn midahale etmesi gibi diger sebepler de
ogretmenlerin gercgeklik soku yasamalarinda etkili olmustur. Bir 6gretmen yasadigl soku soyle ifade
etmigtir:

Ka: “...Gittik, kiigiik bir oda, her sey orada, mutfak orada, banyo orada yani bir oda ve kiigiik bir antre.
Tuvalet disarida. Tabi ki hayal kirikligina ugradim. Cok zoruma gitti, ok agladim.”

Ogretmenlere okul hayatina uyum saglamalarinda ilgililerin neler yaptigi soruldugunda
O0gretmenlerin dordii MEB’in, Ugl okul ydnetiminin, biri ise meslektaslarin okula uyum saglamalarinda
herhangi bir faaliyetlerinin olmadigini belirtmistir. Bunun disinda okul hayatina uyum sirecinde ilgililerin
yapmis oldugu baslica faaliyetler Tablo 7’de belirtilmistir.

Tablo 7.

Ogretmenlerin Okul Hayatina Uyum Siirecinde llgililerin Faaliyetlerine fliskin Gériisleri.

Ana f

Kategori Kategori Alt kategori (k-6)
MEB'in e Seminerler (K5) 6
faaliyetleri e Temel ve hazirlayici egitimler (K2, 62, 64, O5) (3-3)

e Rehber 6gretmen gorevlendirme (K5)

Okul e Oryantasyon programi (01, 02) 10
yonetiminin e Okulun yapi ve isleyisi hakkinda seminerler (81, 02) (2-8)
faaliyetleri e Tanisma yemekleri (01, 02)

e Danisman 6gretmen gérevlendirme (K2, O5)

e Kardes 6gretmen gérevlendirme (04)

e Mevzuat ve 6zIik haklari gibi konularda bilgilendirme (K3)
Meslektaslarin e Sorulari yanitlama (K1, K5, 03, 05) 15
faaliyetleri e Tecriibelerini aktarma (K1, 01, 63, 64) (9-6)

e Ziimre toplantilari (K2, K4)

o Okul térenleri konusunda bilgilendirme (K2)

e Yonetimle iletisim kurma konusunda bilgilendirme (K2)

e Velilerle iletisim kurma konusunda bilgilendirme (K2, K4, 01)
Bireysel e Velilerle iletisim kurma (K1, K3, K4, 02, 03) 17
faaliyetler e Ev ziyaretleri yapma (K1, K4) (9-8)

e Anlayis ve sabir gosterme (K2)

e Meslektaslari tanimaya calisma (K5, 01)

e Meslektaslarla is disinda da gériisme (K5, 02)

e Okulun yaptig etkinliklere katiima (01)

e Okulu ve diger 6gretmenleri gézlemleme (K5, 02, 04, 05)

Ogretmenlerin okul hayatina uyumunda ilgililerin faaliyetleri

Tablo 7’de goruldugi gibi 6gretmenler gérece en fazla bireysel faaliyetler kategorisinde, en az ise
MEB'in faaliyetleri kategorisinde gériis belirtmislerdir. Ogretmenlerin okula uyumunu saglamak amaciyla
yapilan MEB faaliyetlerinde, temel ve hazirlayici egitim kurslari 6n plana ¢ikmaktadir. Ogretmenlerin
bircogunun okulu ve diger 6gretmenleri gdzlemleme ve velilerle iletisim kurma gibi bireysel ¢abalarinin
oldugu gorulmektedir. Meslektaslarin ise genellikle 6gretmenlerin sorduklari sorulara yanit vererek ve
tecribelerini aktararak onlarin okul hayatina uyum saglamalarina yardimci olduklari anlasiimaktadir.
Tablo 7’de belki de en dikkat c¢ekici bulgu, okul yonetiminin faaliyetlerine iliskin kategoridir. Burada ozel
okullarin 6gretmenlerin okul hayatina uyum saglamalarinda kamu okullarina gore daha fazla ¢aba sarf
ettigi anlasilmaktadir. Nitekim 6zel okullar oryantasyon programi, okulun yapi ve isleyisi hakkinda
seminerler, tanisma yemekleri, danisman ya da kardes Ogretmen gorevlendirme gibi vyollarla
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ogretmenlerin orgitsel sosyallesmelerine katki saglamaktadir. Buna karsin kamu okullarinin sadece
danisman 6gretmen goérevlendirme ve mevzuat ve 6zIlik haklari konusunda bilgilendirme gibi sinirli
girisimleri vardir.

Ogretmenlere meslege uyum saglamalarinda ilgililerin neler yaptigi soruldugunda égretmenlerden
ikisi MEB’in, biri meslektaslarin, ikisi ise okul yonetiminin meslege uyum saglamalarinda herhangi bir
faaliyetlerinin olmadigini belirtmislerdir. Bunun disinda okul hayatina uyum sirecinde ilgililerin yapmis
oldugu baslica faaliyetler Tablo 8'de belirtilmistir.

Tablo 8.

Ogretmenlerin Meslege Uyum Siirecinde llgililerin Faaliyetlerine iliskin Gérisleri.

Ana f

Kategori  Kategori Alt kategori (k-6)
MEB’in ¢ Seminerler (K5) 9
faaliyetleri o Hizmet igi egitimler (K3) (4-5)

o Stajyerlik dosyasi hazirlatma (01)

o Aday dgretmenlik sinavi yapma (01, 02)
e Temel ve hazirlayici kurslar (K5)

o Miifettis gdrevlendirme (K3, 03)

e Toplantilar diizenleme (01)

Okul o Egitimle ilgili tartisma ortami sunma (01) 4
yonetiminin o Sinif igi gézlemler yaptirma (02) (1-3)
faaliyetleri o Hizmet ici egitimlere katilim konusunda tesvik etme (02)

e Okul torenleri konusunda bilgilendirme (K2)
Meslektaglarin e Yonetimle iletisim kurma konusunda bilgilendirme (K2) 19
faaliyetleri o Velilerle iletisim kurma konusunda bilgilendirme (K2, kK4, 01) (10-9)

o Bilgi alisverisinde bulunma (K2, K4, 01, O5)
e Ogretim ydntem ve teknikleri konusunda yardimci olma ( K2,
01)
e Ders ve siniflailgili konularda &nerilerde bulunma (K2, 01, 05)
o Disiplinle ilgili konularda yardimci olma (01)
e Sorulari yanitlama (K1, K5, 03, 05)
e Dersle ilgili kaynak paylasma (K5)
Bireysel e Arastirmalar yapma (K2, K5) 12
faaliyetler e interneti kullanarak giincel bilgileri takip etme (01) (7-5)
¢ Online diizenlenen egitimlere katiima (01)
o Makaleler okuma (K2, 05)
o Egitimle ilgili ve kisisel gelisim kitaplari okuma (K1, K2, O5)
¢ Daha 8nce yapilmis olan ¢alismalari inceleme (01)
e Yeni 6gretim yontemleri gelistirmeye calisma (K2)
o Etkili ders 6gretimi konusunda internet ortaminda yayinlanan
¢alismalari sinifta uygulama (K2)

Ogretmenlerin meslege uyumunda ilgililerin faaliyetleri

Tablo 8'de gorildigi gibi meslege uyum kapsaminda 6gretmenler en fazla meslektaslarin faaliyetleri
kategorisinde (f=19) en az ise MEB'in faaliyetleri (f=6) kategorisinde goriis belirtmislerdir. Ogretmenlerin
mesleki sosyallesmesinde meslektaslarin, sorulari yanitlama, bilgi aliverisinde ve 6nerilerde bulunma,
velilerle iletisim konusunda yardimci olma gibi faaliyetleri 6n plana g¢ikmaktadir. Arastirmaya katilan
o6gretmenlerin gorece en fazla meslektaslarinin faaliyetlerine yer vermesi, meslektaslarin sosyallesmede
ne derece dnemli bir 6ge oldugunun gostergesidir. Ayrica Tablo 7 ve Tablo 8'den anlasilacagi lzere
ogretmenlerin gerek okula gerekse meslege uyumlarinda bireysel faaliyetleri ve meslektaslarin
faaliyetleri 6n plana ¢ikmaktadir.
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Tablo 8'den anlasildig1 gibi 6gretmenlerin mesleki sosyallesmesinde MEB’in 6ne g¢ikan faaliyetleri;
mufettis gorevlendirme, aday 6gretmenlik sinavi yapma ve temel ve hazirlayici egitimler dizenlemedir.
Ancak aragtirmaya katilan bazi 6gretmenler MEB’in faaliyetlerinin etkililigine yonelik elestirilerde
bulunmusglardir: Ornegin O1: “..stajyerlik dosyasi hazirlatmisti bize. Bunun sonunda da aday é§retmenlik
sinavi yapmisti. Staj dosyasi ne yazik ki “hazir” satilan bir seydi, aday 6gretmenlik sinavi ise kesinlikle
etkili bir sinav dedgildi....” diyerek stajyerlik dosyasi hazirlama ve aday 6gretmenlik sinavlarinin ¢ok da
etkili olmadigini belirtmistir. 04 ise “MEB aday Sgretmenlikle ilgili temel ve hazirlayici editimler verdi ve
bunlara katildim. Bu uygulamalarin yarari tartisilabilir.”” seklinde gérislerini paylasmistir. Ote yandan
bazi 6gretmenler uyum saglamlarinda miifettislerin de etkili oldugunu belirtmislerdir. Ornegin K3 “Yani
ben oraya yalniz gittim, yaklasik iki ay sonra teftis oldugunda, miifettisler geldiginde onlara sora sora
bilgiler aldim...” seklinde gorislerini belirtmistir. Goruldigu gibi 6zellikle ilk olarak kdylerde géreve
baslamis 6gretmenler icin mifettisler iletisimde bulunabilecekleri ve gelismelerine katki saglayacak
bireylerdir.

Tablo 8’den 6gretmenlerin mesleki sosyallesmelerinde bireysel faaliyetlerin olduk¢a 6nemli oldugu
anlasilmaktadir. Bireysel faaliyetler icerisinde 6zellikle internet araciligi ile yeni bilgileri takip etme,
online egitimlere katilma, etkili ders 6gretimi konusunda internet ortaminda yayinlanan galismalari
sinifta uygulama gabalari dikkat gekicidir. Bu durum internetin 6gretmenlerin mesleki sosyallesmelerinde
etkili olduguna isaret etmektedir. Ayrica bir 6gretmenin kendi basina yontemler gelistirmeye calismasi
da oldukg¢a olumlu bir bulgudur. Tablo 8den ayrica 6zel okullarin, egitimle ilgili tartisma ortami sunma,
sinif ici gozlemler yaptirma, hizmet ici egitimlere katilimi tesvik etme gibi 6gretmenlerin mesleki
gelisimine katki saglayabilecek faaliyetlerinin oldugu goérilmektedir. Buna karsin kamu okullarinda
benzeri girisimlerin olduguna yonelik gorus belirtiimemistir. Dolayisiyla bu bulgulardan 6gretmenlerin
hem meslege hem de okula uyum saglamalarinda kamu okullarinin yetersiz kaldig1 anlagiimaktadir.

Ogretmenlere “Bugiine kadarki yasantinizi géz dniine aldiginizda, meslek dncesi beklentileriniz ile
gercekte karsilastiklarinizin ne derece ortiistiglinii diisiiniyorsunuz?” diye soruldugunda 6gretmenlerin
doérdu beklentisinin olmadigini; dérdi beklentilerinin gergekle 6rtismedigini, ikisi ise beklentilerinin
gercekle ortustigina belirtmistir. Meslek oncesi beklentileri gergekle 6rtiismeyen 6gretmenlerden biri
goruslerini soyle ifade etmistir:

K5: “...En ¢ok da haklar agisindan hayal kirikligina ugradim. Kendimi savunmasiz hissediyorum. Hig
oyle hayal etmemistim. Haklarin G6gretmenleri  koruyacadini  diisiinmistiim. Ama giiniimiizde
6gretmenligin hi¢ sayginhdi yok. ”

Ogretmenlerden meslege ve okula uyum konusunda etkili olan faktérleri &nem durumuna gére
siralamalari istendiginde 6gretmenler sosyallesmelerinde etkili olan faktorleri soyle siralamislardir:
Bireysel caba (f=7), meslektaslar (f=5), danisman 6gretmenler (f=4), okul yonetimi (f=3), temel ve
hazirlayici egitimler (f=2). Gerek bu sorudan gerekse 6nceki sorulardan anlasildigi Gizere 6gretmenlerin
sosyallesmelerinde bireysel ¢caba ve meslektaslar on plana g¢ikmaktadir. Okul yonetimi ile temel ve
hazirlayici egitimler ise 6gretmenlerin sosyallesmelerinde pek etkili olmamaktadir.

Ogretmenlerin “Bugiine kadarki deneyimlerinizden yola ¢ikarak, aday &gretmenlerin meslege ve
okula uyum saglamasini kolaylastirmak igin ilgililere neler yapmalarini énerirsiniz?” sorusuna verdigi
yanitlara iliskin analiz sonuglari Tablo 9'da gosterilmistir.

Tablo 9’dan da anlasilacagl gibi arastirmaya katilan Ogretmenlere gore aday Ogretmenlerin
sosyallesme stirecini kolaylastirmak icin MEB, uygun danisman 6gretmen atanmasini saglamali, adaylik
egitimi vermeli, aday 6gretmenleri dogrudan derse girdirmemeli, kontrol mekanizmasini gelistirmeli ve
glven vermelidir. Okul yonetimi sicak bir ortam saglamali, uygun danisman 06gretmen vermeli,
oryantasyon egitimi vermeli ve aday o6gretmeni izlemelidir. Meslektaslar bilgi, tecriibe ve kaynak
paylasiminda bulunmali, iyi 6rnek olmal ve ilgi gbstermelidir. Aday 6gretmenlerin kendileri ise ilgili kitap
ve vyayinlari takip etmeli, meslektaslarini gozlemlemeli, arastirma yapmali, ¢agin 6grencilerinin
ozelliklerini bilmeli, drama gibi yeni egitimler almalidirlar. Tablo 9’da belirtilen, aday 6gretmenlere
verilen onerilere iliskin bazi 6gretmen ifadeleri soyledir:
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K2: “Diger meslektaslarini ¢ok iyi gézlemlemeli. Hatta bos zamanlarinda diger Ggretmenlerin
derslerine girmeli, gérmeli. K3: Yenicadin ¢ocuklarini arastirsinlar. Yenicagin ¢ocuklari nelerden hoslanir,
neleri sever? Clinkii bizim eski egitim sistemimizde aldigimiz kaliplar bu ¢ocuklara uygun dedil...”

Tablo 9.
Ogretmenlerin, Aday Og§retmenlerin Sosyallesme Siirecini Kolaylastirmak igin ilgililere Onerileri.
Ana f
Kategori Kategori Alt kategori (k-6)
MEB’e Gneriler e Dogrudan derse girdirmemeli (K1, K5, O3) 11
e Uygun danisman verilmesini saglamali (K1, O8) (6-5)

o Kontrol mekanizmasini gelistirmeli (K2)
o Adaylik egitimi vermeli (K5, 01, 03, 04)
e Bakanlik olarak gliven vermeli (K4)

Okul ¢ Uygun danisman vermeli (K2, K5, 01, 03, 04) 14
yonetimine e Sicak bir ortam saglamali (K1, K4, 02) (6-8)
oneriler e Oryantasyon egitimi vermeli (K5, 01, 03, O5)

o Aday dgretmeni izlemeli (K2, 03)
Meslektaslara o Dersle ilgili kaynak paylasmali (K5) 19
oneriler o Tecriibelerini paylasmali (K1, K4, K5, 01, 03, 05) (11-8)

o lyi 8rnek olmali (davrans, giyim, konusma) (K3, 03)
e Pedagojik anlamda yardim etmeli (K3, 03)

e Kuruma ait hissetmesine yardim etmeli (K2)

o Yakin davranmali, ilgi géstermeli (K1, K2, O5)

o Bilgilerini paylasmali (K3, K4, 01, 03)

Ogretmenlerin, aday 6gretenlerin sosyallesme siirecini kolaylastirmak
icin ilgililere onerileri

Aday ¢ Meslektaslarini izlemeli (K1, K2, 01) 15
6gretmenlere e Psikoloji kitaplari okumali (K3) (10-5)
6neriler e Arastirma yapmali (K3, K5)
e Yeni egitim yayinlarini takip etmeli (Uluslararasi) (K3,
K5, 01, 02)
e Yeni egitimler (drama, ingilizce, Montessori) almal
(K5, 02)
e Yenicag oOgrencilerinin 6zelliklerini bilmeli (K3, K4,
01)

Orgiitsel Sosyallesmenin Yerlesme Asamasina Yonelik Bulgular

Ogretmenlere aday 6gretmenlik sonrasinda meslege ve okul hayatina iliskin degisme ve gelismeleri
nasil 6grendikleri soruldugunda, 6gretmenler meslektaslarla iletisim (f=6), internet (f=4), okul yonetimi
ve resmi yazilar (f=4), kitaplar (f=2), arastirma yapma (f=3), mifettislerle iletisim (f=2), hizmet i¢i seminer
(f=1) ve yiksek lisans egitimi (f=1) yoluyla degisme ve gelismeleri takip ettiklerini belirtmislerdir.

Okul hayatinin ve 6gretmenlik mesleginin gereklerinin yeterince 6grenilip 6grenilmedigine iliskin
soruya; 6gretmenlerin ¢ogu (6 6gretmen) yeterince 6grenmedikleri ve 6grenmenin asla bitmeyecegi; bir
kismi ise (4 6gretmen) 6grendikleri yoniinde goris belirtmistir. Konuyla ilgili bazi 6gretmen ifadeleri
soyledir:

03: “.. cocuklar dedisiyor, teknoloji dedisiyor. Hakikaten ben séyle diisiiniiyorum, kendimizi
yenilemenin sonu yok. Daha yapilacak cok sey varmis gibi. 02: Bir doktora kalbin yeri degisiyor, bébregin
yeri degisiyor diyemezsiniz ama bizde 6yle dedgil. Bilgiler siirekli giincellenmek zorunda. Bu giincelligi
yakalamak igin sizin de siirekli kendinizi giincellemeniz lazim. Yazilm yiiklemeniz gerekli.”
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“Mesleginizdeki degisme ve gelismeleri takip etmenizde ilgililer (okul yonetimi, meslektaslariniz ve
MEB) neler yapmaktadir? Bunlari yeterli buluyor musunuz, siz neleri, nasil yapmalarini énerirsiniz?”
sorusuna yonelik 6gretmenler meslekteki degisme ve gelismeleri takip etmede MEB'’in yaptiklarini s6yle
siralamaktadirlar; internet (zerinden yayinlayarak degisme ve gelismeleri duyurma (01), personel
gorevlendirmesi yaparak sunumlar diizenleme (02), yurtdisindan gelen konuklarla seminerler
diizenleme (01). Ogretmenlerden biri (03) MEB’in herhangi bir gelismeyi iletmedigini belirtirken, bir
dgretmen de (02) MEB’in gelismeleri dgretmenlere bildirmesinin zor oldugu konusunda goriis
bildirmistir. Diger taraftan dgretmenlere gére okul ydnetimi ise sunumlar yaparak (02), resmi yazilar
gondererek (03, 04, 05, 04), egitimler konusunda destekleyerek (01), degismelere uyum saglanip
saglanmadigi konusunda gézlemler yaparak (03), 6gretmenlerin meslekle ilgili gelisme ve degisimleri
takip etmelerini saglamaktadir. Arastirmaya katilan 6gretmenler meslektaslarin sunumlar yaparak (01,
02) ve internetten bilgiler paylasarak (03) degisme ve gelismeleri aktardiklarini belirtmislerdir. Ancak
dgretmenlerden biri meslektaslarin bu konuda bir calisma yapmadigini (05) ifade etmistir.

Arastirmaya katilan 6gretmenlerin ¢cogu (8 6gretmen) meslekteki gelisme ve degismeleri takip
etmelerinde ilgililerin yapmis oldugu faaliyetleri yeterli bulmazken iki 6gretmen yapilan faaliyetleri
yeterli bulmaktadir. “Meslekteki degisme ve gelismeleri takip etmenizde ilgililerin neleri, nasil
yapmalarini 6nerirsiniz?” kisminda ise 6gretmenler, yoneticilerin 6gretmenlere destek olmasi gerektigini
ve MEB'in gelismeleri kisilerin elektronik posta adreslerine géndermesi gerektigini (O1), sunumlarin
saatlik olmasi yerine, uzun siireli egitimlerin olmasi gerektigini (02), MEB’in ¢alisanlarini segerken kendi
kendini gelistirebilen kisilerden secmesi gerektigini (02), MEB’in egitimleri yayginlastirmasi gerektigini
(04), MEB’in daha sistematik ¢alismasi gerektigini (O5) ve MEB’in bilgilendirme bildirimlerini artirmasi
gerektigini (O5) belirtmislerdir.

“Kendinizi gérev yaptiginiz okulun bir pargasi olarak goriiyor musunuz? Litfen nedenini belirtiniz.”
sorusuna 6gretmenlerin gogu (9 6gretmen) okulun pargasi olduklarini belirtmistir. Kendilerini okulun bir
parcasi olarak hissetmelerine iliskin olarak; 6gretmenlerin lUg¢li 6gretmen fikirlerinin gevresindekiler ve
idare tarafindan kabul gérmesini; 6gretmenlerin Ugi iletisim ve sosyallesmenin okul igerisinde saglanmis
olmasini; diger gl ise aidiyet duygusu ve destek gormeyi neden olarak gostermistir. Bu konuda bir
dgretmenin ifadeleri soyledir: O4: “Elbette gériiyorum. Ciinkii okulum benim (iniversitede aldiGim
doktora egitimimi destekliyor. Akademik olarak, maas olarak, arkadas ¢evresi ve kiiltiirel ¢evre olarak
destekliyor.” ifadesini kullanmustir.

“Kendinizi 6gretmenlik meslegiyle biutlinlesmis hissediyor musunuz? Bagka bir ifadeyle mesleginizle
kisiliginizin  ortlistiglini soyleyebilir misiniz? Lutfen nedenini belirtiniz.” sorusuna biri harig
O0gretmenlerin tamami 6gretmenlik meslegi ile butlinlestigini belirtmistir. Alti 6gretmen iyi birer
o6gretmen olduklarini disindikleri icin meslekleriyle bitinlestiklerini belirtmistir. Digerleri ise 6gretme
eyleminin ve iletisim icerisinde olmanin kendilerine mutluluk vermesi nedeniyle 6gretmenlik melegiyle
bitiinlestiklerini belirtmislerdir. Ogretmenlik mesleginin kisiligine uyduguna dair bir gretmen (03):

“Cok, ¢cok uygun. Diinyaya yeniden gelsem yine dégretmen olurdum. Bir kere ben ¢ocuk ruhluyum,
ikincisi sicakkanlyim, iletisimim kuvvetli. Yani iletisimi seviyorum, ¢ok disa déniik biriyim. Kendimi
yetistirmeyi seviyorum; yani yeni seyler 6grenmeyi seviyorum. Ben o yiizden iyi ki de bu meslekteyim.
Hatta ben 6gretmen olmak igin yaratildigimi disiiniiyorum” ifadelerini kullanmistir.

“Imkaniniz olsaydi dgretmenlik meslegini birakmayi ya da baska bir meslege gecmeyi diisiinir
miydiniz?” sorusuna yonelik bes Ogretmen meslegi birakmayl ve baska bir meslege ge¢meyi
distinmedigini, dort 6gretmen baska bir meslege ge¢meyi distindlgini, bir 6gretmen de bu konuda
kararsiz oldugunu belirtmistir. Baska meslegi secmeyi dislinen 6gretmenler gerekce olarak farkl
sebepler belirtmislerdir. iki 8gretmen, okul ydnetimi ve velilerin siirekli var olan elestirel bakis agisindan
dolayi, bir 6gretmen, 6gretmenin ¢alismalarinin takdir edilmediginden dolayi, bir 6gretmen de 6grenci,
veli ve idare ile ugrasmanin zor olmasi ve meslegin maddi tatmininin de dusiik olmasindan dolayi
meslegi birakabilecegini belirtmistir. Meslegi birakmayi disiinmeyen 6gretmen (03):“Hayir
diisiinmezdim. Ciinkii ben bu is icin yaratildigimi diisiiniiyorum. Diinyaya gelis amacimin bu oldugunu
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diisiiniiyorum.” seklinde goériis belirtirken olumsuz gériis bildiren dgretmenlerden birisi (01) “...nitekim
6gretmenligin sayginhdinin git gide diistiigiinii gézlemliyorum. Yaptiginiz hicbir sey igcin takdir
edilmiyorsunuz. ... Bazen topluma yararli olmak yerine, baskalari igcin ve bos yere c¢alistiginizi
diisiiniiyorsunuz” seklinde goruslerini belirtmistir.

Tartisma, Sonug ve Oneriler

Ogretmen sosyallesmesi, 6gretmenin disaridan biri olmaktan ¢ikip okulun etkin bir {yesi haline
gelmesini ifade etmektedir. Egitimin onemli aktérleri olan 6gretmenlerin okula karsi aitlik duygusunu
hissetmelerinde sosyallesmenin édnemli bir payi bulunmaktadir. Bu siirecte 6gretmenler giris 6ncesi, giris
ve yerlesme olarak adlandirilan ¢ asamali bir siirecten gegmektedirler. S6z konusu bu asamalar dikkate
alinarak yapilan bu galismada 6gretmenlerin sosyallesme siireci ortaya konulmustur.

Arastirmaya gore 6gretmenler cogunlukla géreve baslamadan 6nce rehberlik eden ve iletisimi gigli
bir okul ydonetiminin, ilgili ve yardimci meslektaslarin, saygili ve 6grenmeye hevesli 6grencilerin, yardimci
ve destek veren velilerin olmasi gibi iyimser beklentilere sahiptirler. Ogretmenler, géreve baslamadan
once meslege iliskin saygl ve deger gorme, etkili bir 6gretmen olma, cevre ve topluma faydal olma ve
dgretim konusunda 6zerk olma ydniinde beklentiler gelistirmislerdir. Ogretmenler, veli, grenci, okul
yonetimi ve toplumdan saygi ve deger gormeyi beklemektedirler. Bu bulguyu dogrulayacak sekilde Uras
ve Kunt (2006) 6gretmen adaylarinin toplum ve gevre tarafindan saygi gérme, sevilme, gliven duyulma,
onemsenme gibi Ust diizey sosyal beklentilerinin oldugunu tespit etmislerdir. Ayrica 6gretmenlerin gevre
ve topluma faydal olma, etkili bir 6gretmen olma gibi kendilerine sorumluluk yikleyen idealist
beklentilere sahip olmasi da oldukga anlamli ve dikkat ¢ekicidir.

Arastirmaya katilan 6gretmenlerin ¢ogunlugu aldiklari lisans egitiminin onlari okul hayatina ve
meslege yeterli dizeyde hazirlamadigini ifade etmistir. Egitim fakultelerinin ya da lisans egitiminin
istenen nitelikte olmadigi bircok ¢alismada (Akdemir, 2013; Sahin & Kartal, 2013; Ustiiner, 2004; YOK,
2007) vurgulanmistir. Ancak lisans egitiminin bu alandaki yetersizligini gidermek lizere mevzuat olarak
gesitli adimlar atilsa da, uygulamada istenen diizeye ulasiimadigi agiktir. Ornegin egitim fakiiltelerinin
yeniden vyapilandiriimasi cercevesinde uygulama agirlikli 6gretmen yetistirilmesi hedeflenmesine
ragmen, bunda etkili olunamamistir (Ustiiner, 2004). Ayrica lisans egitiminin ya da 6gretmenlige
hazirlayan programlarin yetersizligi, sadece Tirkiye’de degil, yabanci Ulkelerde de s6z konusudur.
Ornegin Angelle de (2002) Amerika’da yaptigi bir calismada 6gretmenlik programlarinin &grencileri
o6grenme ve 6gretme diinyasinin gerceklerine yeterince hazirlamadigini ve bu programlarin teori ve
pratik arasindaki boslugu doldurmadigini belirtmektedir.

Ogretmenler géreve baslamadan 6nce kitap ve siireli yayinlari okuyarak, ilgili kurs ve seminer gibi
programlara katilarak ya da tecribeli insanlarla etkilesimde bulunarak mesleki bilgilerini artirmiglardir.
Ogretmenler ilgili 6rgiit ve kisilere sorarak ve internetten arastirmalar yaparak calisacaklari okul
hakkinda bilgi edinmislerdir. Goriildigi gibi lisans egitiminin onlari meslege yeterince hazirlamadigini
disltinen o6gretmenler, lisans egitiminin yetersizliklerini bireysel c¢abalariyla kapatmaya calismislardir.
Ogretmenler, kendi cabalari ile edindikleri dogru bilgi ve paylasimlarla mesleki bilgilerini arttirmislardir.

Arastirmaya katilan 6gretmenlerin ¢ogu, beklentilerinin biyilk olgiide gerceklesmedigini ve bir
“gerceklik soku” yasadiklarini ifade etmistir. Ogretmenlerin gerceklik soku yasamasina neden olan
baslica sebepler ise zorlu okul ve gevre sartlari, kati ve ilgisiz yonetim, meslektaslar arasi iletisimsizlik ve
yikicl rekabet, 6grenci saygisizhigl, tecribe eksikligi ve teori-pratik uyusmazligidir. Bunlarin disinda
gerceklik soku yasama nedenlerine iliskin bir 6zel okul 6gretmeninin yaraticiiginin kisitlandigi, meslekte
bekledigi 6zerkligin olmadigl ve velilerin okul islerine gereginden fazla karistigi yoniindeki gorusleri
dikkat cekicidir. Ozel okul &gretmelerinin cesitli nedenlerle (izin almanin zorlugu, yénetimin karsi
citkmasi, isten cikarilma korkusu vb.) arastirmalara ¢ok fazla dahil edilmedikleri bilinmektedir. Ancak
arastirmaya katillan oOgretmenin belirttigi gorusler, 6zel okullarda calisan 6gretmenlerin de ciddi
sikintilarla bas etmek zorunda kaldiklarinin bir isareti olabilir. Literatlir incelendiginde genellikle
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o6gretmenlerin goreve baslamadan 6nceki beklentileri ile géreve basladiktan sonra karsilastiklari gercek
durumun pek ortigsmedigi ve gergeklik soku yasadiklari gérilmektedir. Bu arastirmada da belirtildigi gibi
zorlu okul ve cevre sartlar, 6gretmenlerin karsilastiklari ve uyum saglamada zorlandiklari baglica
etkenlerdendir (Korkmaz et al., 2004). Turkiye’de goéreve yeni baslayan 6gretmenlerin 6zellikle dogu
illerine atandig (Erdogan, 2015) ve oradaki ¢evre ve okul kosullarinin merkezdekilere gére daha yetersiz
oldugu dislinilduginde 6gretmenlerin bu baglamda bir sok yasamasi olasidir. Diger yandan tecriibe
eksikligi ve teori-pratik uyusmazligi, mezun olup atamasi yapilan 0Ogretmenleri zor durumda
birakmaktadir. Bunun disinda yoneticilerin kati ve ilgisiz olmasina yonelik sikdyetler de bir¢ok ¢alismada
dile getirilmistir. Ornegin Quaglia’nin (1989) yaptigi calismada 6gretmenler, midiirlerden destek ve
rehberlik beklediklerini; ancak mudirlerin daha ¢ok bir degerlendirici roli Ustelendiklerini
belirtmislerdir. Benzer sekilde Ozgan (2013) géreve yeni baslayan dgretmenlerin okul yéneticilerinden
okulun durumu, isleyisi, kisiler arasi iliskiler, ¢cevre, sosyal faaliyetler ve duyussal (saglikh iletisim, ilgi
gosterme, adil olma vb.) alanlarda destek ve rehberlik beklediklerini ortaya koymustur.

Arastirmaya gore 6gretmenlerin hem meslege hem de okula uyum saglamlarinda okul yénetimi ve
temel ve hazirlayici egitimler pek etkili olmazken bireysel faaliyetler ve meslektas faaliyetleri 6n plana
¢ikmaktadir. Bu bulguyu dogrulayacak sekilde Burgaz vd. (2013) 06g8retmenlerin  mesleki
sosyallesmelerinde 0Ozellikle meslektaslarin etkili oldugunu, okul ydnetimlerinin ise yetersiz kaldigini
saptamislardir. Benzer sekilde Cheng ve Pang’in (1997) yapmis oldugu arastirmada da bireysel 6gretmen
ozellikleri ve meslektaslar, sosyallesme sirecindeki “destekleyici faktorler” olarak nitelendirilmistir.
Quaglia (1989) arastirmasinda, meslege yeni baslayan 6gretmenlerin en buyik destek ve rehberlik
kaynaginin, daha deneyimli 6gretmenler oldugunu ortaya koymustur. Bununla birlikte yeni baslayan
ogretmenler yetersiz olduklari konulari agik¢a belirtmekten ¢ekinmektedirler (Quaglia, 1989). Dolayisiyla
o6gretmenlerin sosyallesme siirecini kolaylastirmak amaciyla meslektas etkilesimini arttirmak igin
mentorlik ve kogluk gibi sistemlerin aktif olarak uygulanmasi yararl olabilir.

Ogretmenlerin hem meslege hem de okula uyum saglamalarinda MEB’in miifettis gérevlendirme,
aday Ogretmenlik sinavi yapma ve temel ve hazirlayici egitimler diizenleme gibi faaliyetleri olmasina
ragmen oOzellikle temel ve hazirlayici egitimlerin etkili olmadigi yoninde elestiriler yapilmistir. Benzer
sekilde Karasolak, Tanriseven ve Yavuz-Konakman (2013) cinsiyet, kidem ve branslarina bakilmaksizin
o6gretmenlerin hizmet ici egitim faaliyetlerine iliskin tutumlarinin olumsuz oldugunu tespit etmislerdir.
Cogaltay (2015) ve isler-Giilmez (2004) hizmet ici egitim faaliyetlerinin 6gretmenler tarafindan yetersiz
ve ihtiyaci karsilamaktan uzak gorildigiini saptamistir. Bu egitimlerin sadece bir formalite olmaktan
¢ikarilip, 6gretmenlerin ihtiyac ve oOnerileri dogrultusunda yapilandirilip sunulmasi gerekmektedir.
Arastirmada o6gretmenlerin sosyallesmelerinde miifettislerin de etkili olabilecegi gorilmustir. Ancak
ginimuizde sinif denetiminin kaldiriimasiyla birlikte 6gretmen ve mifettisin yiiz ylze gelmesi pek
mimkin gériinmemektedir. Bu bakimdan mifettislerin denetleme amaci olmaksizin danismanlik ve
gelistirme amaciyla 6gretmenlerle etkilesim halinde olmalari saglanabilir. Ozellikle kéylerde nispeten zor
kosullarda ve yalniz miicadele etmek zorunda kalan 6gretmenlerin sosyallesmelerinde ve motive
olmalarinda mifettislerin etkili olacagi soylenebilir.

Ogretmenlerin meslege uyum kapsaminda &zellikle internet odakli bireysel faaliyetleri (online
egitimlere katilma, yeni bilgileri takip etme vb.) 6n plana ¢ikmaktadir. Buradan yola gikarak, ozellikle
MEB'in internet araciligi ile 6gretmenlerin mesleki eksik ve ihtiyaglarina gore film, sunum vb. materyaller
hazirlamasi saglanabilir. Tiirkiye’de egitimcilerin gelismesi amaciyla kurulan Ogretmen Akademisi
Vakf'nin (ORAV) dgretmenlere yonelik olusturdugu “e-kampiis” sistemi sz konusudur. Ogretmenler bu
sayede internet araciligl ile e-derslere katilabilmekte, derslerle ilgili materyaller indirebilmekte ve
birbirleriyle sohbet edebilmektedirler (ORAV, 2012). MEB de bu tiir olusumlar yaparak égretmenlerin
mesleki gelisimlerine katki getirebilir.

Ogretmenlerin hem meslege hem de okula uyum saglamalari konusunda &zel okullar kamu okullarina
gore daha fazla gaba gostermektedir. Oysa etkili 6gretmen sosyallesmesi, bireysel 6zelliklerden ziyade
okuldaki sureglerin bir sonucudur (Angelle, 2002). Okul yonetimlerinin 6gretmenlere yonelik ¢abalari,
tutum ve davraniglari 6gretmenlerin sosyallesmelerini; dolayisiyla is doyumu ve motivasyonlarini

344



Ali BALCI et al. — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 305-350

etkilemektedir. Ancak ne yazik ki kamu okulu yoneticileri 6zel okul yoneticilerine goére bu konuda daha
az ¢aba gostermektedir. Nitekim Karakose ve Kocabas (2006) tarafindan yapilan bir arastirmada o6zel
okul 6gretmenleri, okul yoneticilerinin tutum ve davraniglarinin is doyumu ve motivasyonlarini arttirdigi
goristne blylk dlgude katilirken, kamu okulu 6gretmenleri az katilim gostermislerdir. Bu noktada kamu
okul yoneticilerinin 6gretmenlerin sosyallesmesinde daha fazla ¢aba gostermesi gerekmektedir. Bu
bakimdan kamu okullarinin da 6gretmenleri egitimler konusunda tesvik etme, oryantasyon programlari
hazirlama, tanisma yemekleri dizenleme, egitsel konularin tartisilacagl bir ortam sunma gibi uyum
sirecini kolaylastiracak faaliyetler diizenlemesi yararh olabilir.

Ogretmenler aday 6gretmenlik sonrasinda meslege ve okul hayatina iliskin degisme ve gelismeleri
meslektaslarla iletisim, internet, okul yonetimi ve resmi yazilar, kitaplar, arastirma yapma, mifettislerle
iletisim, hizmet i¢i seminer ve lisansistii egitim yoluyla takip etmektedirler. Ogretmenlerin ¢ogunlugu
meslegin ve okulun gereklerini yeterince 6grenmediklerini; ¢linkii 6grenmenin bitmeyen bir siireg
oldugunu belirtmislerdir.

Ogretmenlerin biyiik cogunlugu meslekleriyle kisiliklerinin &rtiistiigiinii belirtmekte ve kendilerini
goérev yaptiklari okulun bir parcasi olarak gérmektedirler. Ogretmenlerin meslekleriyle kisiliklerinin
ortismesi konusunda benzer bir sonug da Karaman’in (2008) yapmis oldugu calismada ortaya ¢ikmistir.
Arastirmaya katilan 142 6gretmenin 89’u meslegiyle kisilik 6zelliklerinin uyustugunu belirtmistir. Bu
bulguya dayanarak 6gretmenlerin meslekleriyle 6zdeslestiklerini séylemek mimkinddr.

Arastirmaya katilan  6gretmenlerin  yarist  imkanlarinin  olmasi  durumunda  mesleklerini
degistireceklerini belirtmistir. Benzer bir sonug Tirk Egitim Dernegi’'nin (TED) (2014) 1701 6gretmen
Uzerinde vyaptigl arastirmada da gorilmistir. “Tekrar ayni meslegi secer miydiniz?” sorusuna
dgretmenler olumsuz yanit vermislerdir. Ogretmenlerin ¢ogunlugunun kendilerini okullarinin bir parcasi
olarak gérmelerine ve meslekle biitiinlestiklerini soylemelerine ragmen imkanlarinin olmasi durumunda
mesleklerini degistireceklerini belirtmeleri olduk¢a dusindiricidir. Bu durum oOgretmenlerin tam
anlamiyla mesleki baglilik ya da mesleki adanmighk gelistirmediginin géstergesi olarak kabul edilebilir.
Mesleklerini degistirmek isteyen 6gretmenlerin gerekgeleri sunlardir: Okul yonetimi ve velilerin surekli
var olan elestirel bakis agisi, 6gretmenin calismalarinin takdir edilmemesi, meslegin maddi tatminin
diisik olmasi, 6grenci, veli ve idare ile ugrasmanin zor olmasidir. Aslinda 6gretmenlerin belirttigi bu
gerekceler diger bircok calismada da dile getirilmistir. Ornegin Demir ve Arn (2013) tarafindan 99
o6gretmenle yapilan calismaya gére performansin takdir edilmemesi ve gelirin disik olmasi baslica
O0gretmen sorunlari arasindadir. Karaman’in (2008) calismasinda 6gretmenler mesleklerinin yipratici bir
meslek oldugunu belirtmis ve maddi imkanlarin yetersizligini isten kismen doyum saglama
nedenlerinden biri olarak gdstermislerdir. ilkokul &gretmenlerinin, dgrencilerin egitim yasamlarinin
temelini atan son derece kritik bir rol oynadiklari agiktir. Gegim sikintisi ya da maddi yetersizlikler iginde
hareket eden Ogretmenlerden nitelikli bir egitim beklemek pek inandirici degildir. O ylzden
o6gretmenlerin maddi yetersizliklerinin bir an 6nce giderilmesi gerekmektedir. Maddi ihtiyaclarinin yani
sira 6gretmenlerin takdir edilme gibi psikolojik ihtiyaglarinin karsilanmasi da is doyumlari agisindan
oldukga dnemlidir. Buna ragmen bu ihtiyacin yeterince 8nemsenmedigi bilinmektedir. Nitekim Ozgan ve
Aslan’in  (2008) calismasinda 6gretmenler, yoneticileri tarafindan yeterince takdir gérmediklerini
belirtmislerdir. Oysa takdir edilme eksiligi, gunliik islerin monotonlugu ve 06grenci sorunlari
ogretmenlerde hayal kirikligr ve motivasyon diistkligu gibi olumsuz etkilere neden olmaktadir (TED,
2014).

Arastirmaya katilan 6gretmenlerin, aday 6gretmenlerin sosyallesme sirecini kolaylastirmak igin
onlari dogrudan derse girdirmeme ve adaylik egitimi verme gibi MEB’e 6nerileri vardir. MEB Ogretmen
Atama ve Yer Degistirme Yonetmeligi’'ne (2015) gore aday 6gretmenlerin yetistirilme programi almasi
gerekmektedir. S6z konusu program; sinif ve okul igi izleme faaliyetlerini, 6gretmen uygulamalarini, okul
disi faaliyetleri ve hizmet ici egitim faaliyetlerini icermektedir. Bu program boyunca aday 6gretmene
ders gorevi verilmeyecegi ve her aday 6gretmenin bir danisman 6gretmeni olacagi belirtiimektedir (MEB,
2015). MEB’in (2016) vyayinladigi, 6gretmen yetistirme programinda yer alan calisma konulari
incelendiginde, kitap okuma, film izleme, diinden bugiine 6gretmenlik, ulusal ve uluslararasi egitim
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projeleri ve etkili iletisim ve sinif yonetimi gibi hem kisisel hem de mesleki gelisime yonelik konular
oldugu gorulmektedir. Dolayisiyla MEB’in aday 6gretmenlerin sosyallesmesine yonelik adaylk egitimi
gibi faaliyetleri mevcuttur ve aday 6gretmenler dogrudan derslere girmemektedir. Bu durumda MEB’in
faaliyetlerinin 6gretmenler tarafindan yeterince bilinmedigi ya da 0Ogretmenlere duyurulmadig
soylenebilir.

Arastirmaya katilan 6gretmenlere gore aday 6gretmenlerin sosyallesme sirecinin etkililigi icin MEB,
uygun danisman 6gretmen atanmasini saglamali, kontrol mekanizmasini gelistirmeli ve Bakanlik olarak
given vermelidir. Okul yonetimi sicak bir ortam saglamal, uygun danisman 0Ogretmen vermeli,
oryantasyon egitimi vermeli ve aday ogretmeni izlemelidir. Meslektaslar bilgi, tecriibe ve kaynak
paylasiminda bulunmal, iyi 6rnek olmali ve ilgi gostermelidir. Aday 6gretmenlerin kendileri ise ilgili kitap
ve yayinlari takip etmeli, meslektaslarini goézlemlemeli, arastirma yapmali, c¢agin 06grencilerinin
ozelliklerini bilmeli, drama gibi yeni egitimler almalidirlar. Bunlarin disinda arastirma sonugclarindan
hareketle 6gretmenlerin sosyallesme siirecini kolaylastirmaya ve ileride yapilacak arastirmalara iliskin su
onerilerde bulunmak mimkiindir:

e MEB tarafindan 6gretmenlerin ihtiyaglarina gore derslerle ilgili materyaller temin edebilecekleri ve e-
derslere katilabilecekleri web tabanli yapilar olusturulmahdir.

e Meslektas etkilesimini arttirmak icin mentorlik, kogluk gibi sistemler aktif olarak uygulanmalidir.
e Hizmet ici egitimler 6gretmen 6nerileri dogrultusunda yapilandirilip sunulmalidir.

e Kamu okullari, 6gretmenleri kendilerini gelistirme konusunda tesvik etme, oryantasyon programlari
hazirlama, tanisma yemekleri dizenleme vb. faaliyetler dizenleyerek sosyallesme sirecini
kolaylastirmalidir.

e Bu arastirma sadece Ankara’da goérev yapan ilkokul &gretmenleriyle sinirli tutulmustur. ileriki
calismalarda ortaokul ve lise egitim kademlerinde gorev yapan 6gretmenlerin sosyallesme siirecleri de
arastirilmalidir. Ozellikle dogu illerinde gérece daha zor kosullar altinda gérev yapan égretmenlerin
sosyallesmelerinin ortaya konulmasi uygulama alanina biiytk katkilar getirebilir.

346



Ali BALCI et al. — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 305-350

References
Akdemir, S. A. (2013). Turkiye’de 6gretmen yetistirme programlarinin tarihgesi ve sorunlari. Electronic
Turkish Studies, 8(12), 15-28.

Angelle, P. S. (2002). Socialization experiences of beginning teachers in differentially effective schools.
Paper presented at the the Annual Meeting of the American Educational Research, New Orleans,
United States of America. Retrieved from https://eric.ed.gov/?id=ED465725

Bakircioglu, R. (2012). Ansiklopedik egitim ve psikoloji sézliigi. Ankara: Ani Yayincilik.

Balci, A. (2003). Orgiitsel sosyallesme kuram strateji ve taktikler. Ankara: Pegem A Yayincilik.
Balci, A. (2010). Ag¢iklamali egitim yénetimi terimleri s6zIigii (2 ed.). Ankara: Pegem Akademi Yayinlari.

Burgaz, B., Kogak, S., & Bliyiikgdéze, H. (2013). Ogretmenlerin mesleki ve biirokratik sosyallestirmeye
yonelik degerlendirmeleri. Hacettepe Universitesi Egitim Fakiiltesi Dergisi (H. U. Journal of
Education), 1(39-54).

Chao, G. T. (2012). Organizational socialization: Background, basics, and a blueprint for adjustment at
work. In'S. W. J. Kozlowski (Ed.), The Oxford handbook of organizational psychology: 1 (Oxford library
of psychology) (pp. 579-614). New York: Oxford University Press.

Cheng, M. H., & Pang, K. C. (1997). Teacher socialization: Implications for the design and management of
initial teacher education programmes. Education+Training, 39(5), 195-204.

Cresswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five traditions (3rd ed.).
Los Angeles: Sage.

Calik, C. (2006). Orgiitsel sosyallesme siirecinde egitimin degisen rolii ve énemi. Kastamonu Egitim
Dergisi, 14(1), 1-10.

Calik, T. (2003). isgérenlerin 6rgiite uyumu (8rgiitsel sosyalizasyon). Tiirk Egitim Bilimleri Dergisi, 2(1),
163-178.

Celikten, M., Sanal, M., & Yeni, Y. (2005). Ogretmenlik meslegi ve &zellikleri Erciyes Universitesi Sosyal
Bilimler Enstitiisii Dergisi, 19(2), 207-237.

Cogaltay, N. (2015). Egitim fakultelerinde okutulan 6gretmenlik meslek bilgisi derslerinin etkililigine
iliskin dgrenci gorusleri: Nitel bir arastirma. Egitim ve insani Bilimler Dergisi: Teori ve Uygulama,
6(12), 51-66.

Deal, T. E., & Chatman, R. M. (1989). Learning the ropes alone: Socializing new teachers. Action in
Teacher Education, 11(1), 21-29.

Demir, M. K., & Ercan, A. (2013). Ogretmen sorunlari-Canakkale ili 6rnegi. Ondokuz Mayis Universitesi
Egitim Fakdiltesi Dergisi, 32(1), 107-126.

Demirbilek, T. (2009). Orgiitsel sosyallesmede ise alistirma egitiminin yeri ve dnemi. Sosyal ve Ekonomik
Arastirmalar Dergisi, 18, 353-367.

Erdogan, L. (2015). Ogretmen atamalarinin yiizde 70'i Dogu ve G. Dogu’ya. Retrieved from
http://www.haberturk.com/gundem/haber/1129501-ogretmen-atamalarinin-yuzde-70i-dogu-ve-
gdoguya

Feldman, D. C. (1976). A contingency theory of socialization. Administrative Science Quarterly, 21, 433-
452.

Feldman, D. C. (1981). The multiple socialization of organization members. Academy of Management
Review, 6(2), 309-318.

Garip, N. E. (2009). Okul yéneticilerinin géreve yeni baslayan dgretmenlerin 6rgiitsel sosyallesme
siirecinde sosyallestirme stratejilerini kullanma diizeylerinin incelenmesi (Tekirdad ili 6rnegi).
(Unpublished master’s thesis), Tekirdag Universitesi, Tekirdag.

Guiglli, N. (1996). Ogretmen olma siireci: Sosyallesme. Egitim ve Bilim Dergisi, 20(99), 55-63.

347


https://eric.ed.gov/?id=ED465725
http://www.haberturk.com/gundem/haber/1129501-ogretmen-atamalarinin-yuzde-70i-dogu-ve-gdoguya
http://www.haberturk.com/gundem/haber/1129501-ogretmen-atamalarinin-yuzde-70i-dogu-ve-gdoguya

Ali BALCI et al. — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 305-350

Hart, A. W. (1991). Leader succession and socialization: A synthesis. Review of Educational Research,
61(4), 451-474.

Hellriegel, D., & Slocum, J. W. (2011). Organizational behavior. South-Western: Cengage Learning.

Hoy, W. K., & Woolfolk, A. E. (1990). Socialization of student teachers. American Educational Research
Journal, 27(2), 279-300.

isler-Gllmez, S. (2004). Sinif 6gretmenlerine uygulanan hizmet ici e§itim programlarinin etkililigine iliskin
dgretmen gériislerinin belirlenmesi. (Unpublished master’s thesis), Sakarya Universitesi, Sakarya.

Karakése, T., & Kocabas, I. (2006). Ozel ve devlet okullarinda 6gretmenlerin beklentilerinin is doyumu ve
motivasyon Uzerine etkileri. Egitimde Kuram ve Uygulama, 2(1), 3-14.

Karaman, N. (2008). Ogretmenlerin mesleklerini algilama bigimleri ve gelecekten beklentileri nelerdir?
(Unpublished master’s project), Trakya Universitesi, Edirne.

Karasolak, K., Tanriseven, |., & Konokman, G. Y. (2013). Ogretmenlerin hizmet ici egitim etkinliklerine
iliskin tutumlarinin belirlenmesi. Kastamonu Egitim Dergisi, 21(3), 997-1010.

Kartal, S. (2003). flkégretim okulu yénetici ve &gretmenlerinin 6érgiitsel sosyallesme diizeyleri.
(Unpublished doctorate dissertation), Ankara Universitesi, Ankara.

Kartal, S. (2007). Egitimde 6rgiitsel sosyallesme. Ankara: Maya Akademi Yayinlari.

Kiligoglu, G., & Yilmaz, D. (2013). ilkdgretim okulu dgretmenlerinin 6rgiitsel sosyallesmeleri tizerine
yordamsal bir analiz. ilké§retim Online, 12(4), 1041-1055.

Korkmaz, I., Saban, A., & Akbasl, S. (2004). Géreve yeni baglayan sinif 6gretmenlerinin karsilastigi
glclikler. Kuram ve Uygulamada Egitim Yénetimi, 38(38), 266-277.

Lacey, C. (1988). Professional socialization of teachers. In M. J. Dunkin (Ed.), The international
encyclopedia of teaching and teacher education (pp. 634-645). Oxford: Pergamon Press.

Milli Egitim Bakanhgi Aday Memurlarin Yetistirilmelerine iliskin Yonetmelik, (1995).
Milli Egitim Bakanligi Ogretmen Atama ve Yer Degistirme Yonetmeligi (2015).

MEB. (2016). Aday 68retmen yetistirme programi. Retrieved from http://oygm.meb.gov.tr/www/aday-
ogretmen-yetistirme-programil7102016/igerik/358

Memduhoglu, H. B. (2008). Orgiitsel sosyallesme ve Tiirk egitim sisteminde drgiitsel sosyallesme siireci.
Yiiziincii Yil Universitesi E§itim Fakdiltesi Dergisi, 5(2), 137-153.

Nelson, D. L. (1987). Organizational socialization: A stress perspective. Journal of Occupational
Behaviour, 8, 311-324.

Noe, R. A. (2005). Employee training and development. New York: McGraw-Hill/lrwin.

Ostroff, C., & Kozlowski, S. W. J. (1992). Organizational socialization as a learning process: The role of
information acquisition. Personnel Psychology, 45(4), 849-874.

ORAV. (2012). Ogretmen Akademisi Vakfi hakkinda. Retrieved from
http://ekampus.orav.org.tr/About/History

Ozgan, H. (2013). Stajyer 6gretmenlerin sosyallesme siirecinde okul yéneticilerinden beklentileri. Egitim
ve Bilim Dergisi, 38(168), 17-29.

Ozgan, H., & Aslan, H. (2008). ilkdégretim okul midirlerinin sézlii iletisim biciminin &gretmenlerin
motivasyonuna etkisinin incelenmesi. Gaziantep Universitesi Sosyal Bilimler Dergisi, 7(1), 190-206.

Quaglia, R. (1989). Socialization of the beginning teacher: A theoretical model from the empirical
literature. Research in Rural Education, 5(3), 1-7.

Sahin, C., & Kartal, Y. (2013). Sinif 6gretmeni adaylarinin sinif 6gretmeni yetistirme programi hakkindaki
gorisleri. Usak Universitesi Sosyal Bilimler Dergisi, 6(1), 164-190.

TED. (2014). Ogretmen géziiyle 6Gretmenlik mesledi. Ankara: Tedmem

348


http://oygm.meb.gov.tr/www/aday-ogretmen-yetistirme-programi17102016/i
http://oygm.meb.gov.tr/www/aday-ogretmen-yetistirme-programi17102016/i
http://ekampus.orav.org.tr/About/History

Ali BALCI et al. — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 305-350

Tierney, W. G., & Rhoads, R. A. (1994). Faculty socialization as cultural process: A mirror of Institutional
commitment. Washington: The George Washington University School of Education and Human
Development.

Tlrnlkla, A. (2000). Egitimbilim arastirmalarinda etkin olarak kullanilabilecek nitel bir arastirma teknigi:
Gorusme. Kuram ve Uygulamada Egitim Yénetimi Dergisi, 6(4), 543-559.

Ugurlu, Z., Kiral, E., & Aksoy, I. G. (2011). ilkégretim okul yéneticilerinin gériislerine gére 6§retmenlerin
sosyallesmesinde kullandiklari érgiitsel sosyallesme strateji ve taktikleri. Paper presented at the New
Trends in Education and Their Implication (ICONTE), Antalya, Turkey. Retrieved from
http://iconte.org/FileUpload/ks59689/File/129

Uras, M., & Kunt, M. (2006). Ogretmen adaylarinin &gretmenlik mesleginden beklentileri ve
beklentilerinin karsilanmasini umma diizeyleri. Pamukkale Universitesi E§itim Fakiiltesi Dergisi, 19(1),
71-83.

Ustliner, M. (2004). Gegmisten giinimiize Tirk egitim sisteminde dgretmen yetistirme ve giinimiiz
sorunlari. inénii Universitesi E§itim Fakiiltesi, 5(7), 1-15.

Veenman, S. (1984). Perceived problems of beginning teachers. Review of Educational Research, 54,
143-178.

Vural, F. (2015). ilkokul ve ortaokul yénetici ve égretmenlerinin 6rgiitsel sosyallesme diizeylerinin
incelenmesi (izmir ili 6rnegdi). (Unpublished master’s thesis), Okan Universitesi, istanbul.

Yildirnm, A., & Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yéntemleri (9th ed.). Ankara: Seckin
Yayincilik.

Yildirnm, M. C. (2012). Temel egitim kursunun aday 6gretmenlerin mesleki gelisimlerine katkisi Gizerine
bir calisma. Kuram ve Uygulamada Egitim Bilimleri, 12(3), 1867-1886.

YOK. (2007). Tiirkiye’nin yiiksekégretim stratejisi. Ankara: Meteksan.

Zeichner, K., & Gore, J. (1989). Teacher socialization. In W. R. Houston (Ed.), Handbook of research on
teacher education (pp. 329-348). New York: Macmillan.

349


http://iconte.org/FileUpload/ks59689/File/129

350



	10 balcı

